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Introduction

This Volunteer Training Manual brings together all the training material developed and used by Amity Reading Clubs, and displayed on its Web Site.

The intention is to make it all the material readily available as a single download rather than having to print off the material a page at a time.

This file is regularly updated to incorporate new material on the site, so check your current version against that displayed on the site, and update it if necessary.

Whilst the cost of the Volunteer Training Manual is £25.00, it can be downloaded free of charge, without any restrictions on its use, apart from acknowledging Amity Reading Clubs as its source.

Those using the manual electronically should be aware that it contains a number of internal page links which you can click on to take you directly to the page concerned; the same applies to the pages of contents, where a click on the page number will take you there immediately.

If you find our Volunteer Training Manual useful, please let us know.  If you want to see additional material or topics covered in more detail, then again, let us know and we shall see how we can help.

In the meantime, we hope you find this material helpful.

Gladys and Philip Glascoe 
Gladys and Philip Glascoe 
Founding Organisers
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The Gladys Glascoe Series

Founding Organiser, Gladys Glascoe is writing a series of papers dealing with the induction and training of a volunteer tutor over the first twelve months of their work with their student.

The papers take the form of letters to an imaginary volunteer, Kay and her student, John.  They are intended for the "new" volunteer but are equally valuable for experienced volunteers seeking fresh ideas.

This is the list of letters so far:-

· The Induction Interview.  (See Page 9).

· First Steps.  (See Page 11).

· Word Hoards.  (See Page 13).

· Reviewing Progress.  (See Page 15).

· Homework.  (See Page 17).

· Session Planning. (See Page 19).

The Induction Interview

Dear Kay,

Introduction

First, congratulations!  You have passed the interview and are preparing to enter on the induction period, when you will sit-in with pairs of tutor and student and have a chance to see what they do.  The wide range of needs and ways of meeting them may well surprise you.  These experiences may or may not provide you with a starting-point when you sit down with your own student but there are certain steps, which need to be taken initially.

Communications

Your Supervising Tutor will have taken pains to match you and will wish to know from both you and the student that you are both happy in your partnership, so don’t hesitate to turn to him or her.  Especially, be sure to share with your Supervising Tutor any information about the student, which affects their comfort or happiness.  Confidentiality is important but it means seeking help when necessary on your student’s behalf and if in doubt then let your Supervising Tutor decide what is necessary.

Talking to your Student

Get to know your student.  Talk is not skiving, it is essential.  Remember, what your student cannot say or what he cannot understand when he hears it, he will not be able to read.  You will recall this when we talk about the Language Experience Approach later on (see Page 34).

Reading to your Student

Reading aloud to your student is an excellent way of bonding with him.  If they have any reading matter that holds their interest or if you can provide any then put it on the table, not in front of you but squarely in front of the student.  This may involve you craning your neck a little but better you than them.  When you read, point to the words with a pen or pencil.  Where do you point, at the tops of words or at the bottoms; that is under or over the line?  Remember, the tops of words are more recognisable than the bottoms.  To test this take a line of print and cover, first the tops of the words and then the bottoms, and you will readily see which is more identifiable

Start with their name and address

Ask your student to write down his or her name and address and ‘phone number for you.  If they hesitate at any point give them the help they need.  There are a few occasions when it is appropriate to ask the student to try and remember something but to try to remember something you have never known is a very, very anxious procedure and to be avoided.  If your student (let’s give him a name, shall we?), if John stumbles over ‘Grove’ and you give him the spelling, preferably in writing, then when he has finished ask him to find the word ‘Grove’.  He will have a recent memory of the word and it is on the page in front of him, he has only to scan for it.  The process of finding it reinforces what he has learnt and success gives him confidence.

Conclusion

Forgive me for giving you so much at once but first steps are important.  Next time I shall talk about your own handwriting and how to make it useful for your student.

Good luck, best wishes and enjoy your work.

Gladys Glascoe

The First Steps

Dear Kay,

Getting to Know Your Student

You have now made the acquaintance of your student and made an informal assessment of his skills and his ability.  The most valuable asset he can have is confidence and it is up to you to build it and sustain it.  You are his very own friend and nothing he can do is too little to be praised and cherished.  There is absolutely nothing that is more discouraging than for you to register the "raised eyebrows" response, which says, more clearly than words, "Goodness, is that all you can do!" Your student may not be able to read print but he can certainly read body language: lean towards him a little, look pleased and interested.  Don’t fold your arms - that’s shutting him out.

A Little About Planning

After all these do’s and don’ts, what do you focus on to teach him? The motto is "Repetition with variety," and you need to have a balanced plan for your evening’s work.  It doesn’t matter very much in what order you use them but you need to include the following areas.

Talk is Good

Talk - by you if your student is shy but hopefully more and more, by him.  Topics are the universal, home and family, work, friends, and pastimes.  "What did you do last weekend?" is a good starter.  Tell him what you did.

Reading Aloud

Reading aloud.  Anything at all that is of interest to him: football, pop music, holidays, hobbies.  There is no law requiring him to read absolutely every word.  If he comes to a word he doesn’t know, encourage him to work it out by the meaning of the sentence or illustrations if there are any.  If he says, "that’s guessing!" as if that is wrong then say, "We aim to make you a good guesser".  

Meaning and memory are so intimately linked that a new word may be remembered without any reinforcement.  To test this, at the end of the reading recall the word and ask if he can find it.  If he can, then that means he has acquired (for the moment at least) a memory of its appearance.  That’s progress.

Using the Coffee Break

By this time the coffee break will be due.  Sit with him and take part in the conversation.  If he does, then fine, if not then he will in time.

Forming Letter Shapes

After the coffee break then comes the work!  Remember my message in the first letter of this series?  Speech and print are linked by the muscle-memory formed by writing.  And "Detailed study of the letter-shapes facilitates the rapid recognition of those letters in reading.”  You have seen something of your student's writing ability, if only his name and address.  Tell him you are going to teach him a game in which he will give you instructions.  

Take a piece of paper, at least A5 but bigger if possible, and a thick pencil or marker.  Choose a letter - ‘e’ is a good one as it is the most frequent.  Tell him, "I’m going to make an ‘e’ as big as this piece of paper - but you must tell me how".  He will be confused at first, so say, "Where do I start?" He may try to guide your hand.  Resist this.  Insist that he tell you exactly where to start.  "In the middle?  Here?”  "No, then where?  To the side?  Left or right?”  Insist on the words even if you have to say them and get him to repeat them.  For ‘e’ the final form will end up something like this: "Start in the middle on the left-hand side, go across and up, then round to the left and nearly all the way round." 

Then let him make the shape on another piece of paper, reciting the words as he does so.  You will have explained to him, as I have explained to you, why we do this.  Let him repeat the drawing, going over it in different colours and finally, simply tracing it on the table-top or in the air - at the full stretch of his arm if you can persuade him to do so, by example is best.

Don’t be bothered if you have never heard of this method, it is exclusive to Amity and it works.  To finish off the evening, get him to think of words with an ‘e’ in them and help him write them.  And tell him how well he’s done.

You may find that your own control of basic letter shapes needs some practice.  We can give you a hand-out that reminds you which way to go round when forming the letters.  That’s important as it leads on to joined-up writing, of which more later.

Conclusion

Let me know if this is either too baffling or too basic for you and your student.  For the moment I am assuming he is an absolute beginner but quite often that is not so - there is knowledge but there are gaps, which we need to fill.  Let me know what helps and what you need.  I shall be at the Club one day soon and hope to give you demonstrations and help on the spot.

Gladys Glascoe

Word Hoards

Dear Kay,

Introduction

This is our third set of notes.  Don’t forget, if you are doing well, in the eyes of your student and your Supervising Tutor, then that is what counts.  However, a reminder or two can’t hurt and this one is about word-collections or word-hoards as the Anglo-Saxons called them.

Alphabetic Classifications

First, we are accustomed to the alphabetical classification of a dictionary.  Indeed, the alphabetical order is so universal that we need to work on it with the student.  There are several tunes to which you can sing the alphabet - your Supervising Tutor will lead a singsong at coffee break if you ask her.  You need the alphabet not only for dictionaries but also for telephone directories, encyclopaedias, address-books and so on.  But that is not the only way to classify collections of words.

The first way is simply for your student to have, either a box for cards with new words on, or an indexed notebook.  The new words should be written initially in pencil, used for practice and only when they are known should they be inked over.  In the notebook the classification is set up for you but the box of word-cards can be used for games (drill) in various ways, the simplest of which is arranging them in alphabetical order, and tracing over them or tracing them on the tabletop.  

The old order to "Write it three times" in order to learn a word was not a bad one.  Repeating the spelling aloud to learn a word is not a good idea: apparently what goes in, as in packing a box, is likely to come out first.  Hence reversals, a typical symptom of dyslexia.  

Topic Classifications

Other forms of classification are by topic.  If you look in your local library (the Carnegie, if you are working there) then you will find, among the reference books, various Duden, or Picture Dictionaries.  These are cross-indexed alphabetically at the end of the book but they consist of drawings, sometimes very detailed and technical of all manner of things - people, tools, machinery, garments, houses, ships and other things - all found in the real world.  

Your student can build his own topic book, starting of with photographs or drawings of his family and home, his work and friends and interests.  Assemble these in a scrapbook with a brief sentence under each and with arrows pointing to various parts of the photograph with words attached.  You can introduce more abstract words such as kind, happy, worried, and begin to form definitions.  This is a bit like turning a pound note into change with smaller coinage.  You can introduce Social Sight words we all need to recognise, such as "Ladies," "Gents," "Stop," "Walk," and so on.

Other Classifications

Yet other dictionaries can contain synonyms (words meaning the same, or much the same), antonyms (opposites) rhymes, or, as in a thesaurus (treasury), lists of words with a range of meanings around a topic.  The most famous Thesaurus is Roget’s.

It is as well to remember that you need to know the alphabetical order to use an index.  If you go to a library (and of course at Carnegie you are in a library) you will find that the books and their catalogue are arranged in another order, devised by a man called Dewey.  Within that classification the books are arranged alphabetically by author.

Conclusions

I think I’ve exhausted the various kinds of classification but if you can think of any others, or of any that have been used at any other time or in any other place, please let me know.

These collections, or the student’s own, can form the basis of revision (drill) by suggesting the student find a word he has already met.  If he can, then he has stored an image in his memory.  Don’t forget the need to link writing, or tracing on the table-top, with meaning, to reinforce new or forgotten words.

Am I telling you too much at once?  Please let me know if these notes are useful or if you know their content already and would like to hear on some other topic.

Good luck, best wishes and success with your work.

Gladys Glascoe

Reviewing Progress

Dear Kay,

Introduction

This is the fourth letter, and it is time to take stock and review your methods and progress.  First, this month’s new teaching tip.

This Month’s Teaching Tip

Actually, it is the oldest one in the book and the one you will stick to when in doubt or when your student is tired or preoccupied.  Take a text in which he is interested, whether it is television soap opera or football or whatever turns him on.  Place it squarely in front of him, and read aloud to him, pointing as you read.  Remember where you point?  To the top of the line of print because the tops of letters are more readily identifiable than their lower halves.  If there are illustrations don’t hesitate to use them to raise questions or discussion from time to time.  The benefit is that your student has a natural interest in the content and that he follows the line of print as you read it.  In that way he is making a shot at each word as you come to it and his estimation is confirmed or denied immediately.

You may say, "That is guessing!" My answer is that we aim to make the student a good "guesser".  When we "guess" or, as I prefer it, "predict", we are using all the knowledge we have already, whether we are aware we have it or not.  This is the way many of us first come to grips with print, when someone reads us a story while we look at the print and the pictures.  In this way we build up associations between print and meaning and sound, on which the links between sound and print can be built.

Mixing in Other Work

There is no reason why you can’t improve the shining hour by drawing out of this activity some other work for the student.  If you had to explain a word because he didn’t know the meaning, then after a while recall the word to him and ask him to find it on the page.  If he can then you know he has a mental image of that new word.  At this point it is no bad thing to get him to write the word in his indexed notebook.  In pencil, remember, until he is sure he knows it, then he can go over it in ink.  The number of words in his book (or box of cards) is a reliable measure of progress.

Alternatively, compose a sentence for him, leaving a gap in it and either giving him a choice of words to fill the gap or asking him, when he has read the sentence, to suggest a word himself.  For example:

Nasser Hussain  is …………….  of the English …….......  ……………

This is the converse of a technique of dealing with strange words in context.  The student reads as far as he can then when he halts you tell him to miss that word and read to the end of the sentence.  Then ask him what he thinks the word is.  If he still hesitates, read the sentence aloud to him, omitting the new word, then talk about possible fillers for the gap.  Then let him add it to his word-hoard in book or box.

Reviewing Your Session

Now, to look back.  Have you balanced the work throughout the evening?  Do you talk and exchange news?  Is there reading?  Is there writing?  Is there letter-study - after all, there are only twenty-six of them and it is a good start to know the letter-shapes because detailed study of them facilitates rapid recognition.  It is also necessary to know their names.  Not that we expect the letters always to say their own names nor do we teach phonics too soon.  That is why we do not teach word-attack skills as yet.  By that I mean it is too soon to tackle a word like ‘boot’ by saying," ‘b’ says ‘buh’, ‘oo’ says ‘oo’ and ‘t’ says ‘tuh,’ ‘buh - oo - tuh, B-OO-T".  

If you tackle strange words in this way too soon then by the time you have sounded and blended the student has lost all sense of the meaning of the word in context.  We understand words in strings, in sentences.  It is strange but true that if you repeat a word over and over again (try this for yourself) it will become drained of meaning and you will have to wait for the meaning to return.  So keep the reading going at understanding speed not dictation speed.  

Silent Reading

Finally, it is never too soon to start the practice of silent reading.  If we keep students reading aloud for too long they will always read at that speed and never read any faster.  Try asking a question and getting your student to look for the answer without reading aloud.  Try asking him what he thinks will happen next in a story, then if he suggests an answer then ask him to look ahead and see if he can see the word.  

Keeping Your Student

Always remember that if you wonder whether you are getting anywhere with your student, ask yourself if he is still coming? If he is then you are succeeding because if he doesn’t continue then he never will succeed.  Be pleased with small successes; two hours once a week is a very slender foundation on which to build.  Would it help if he could be persuaded to do something between Club sessions? That will be the topic for next month’s Notes.

Gladys Glascoe

Homework

Dear Kay,

Introduction

In this letter I’ve promised to talk about homework, that is, whatever your student can do between Club sessions to reinforce what you are doing with him during them.  

Starting to Plan for Homework

Bearing in mind what I have told you about the importance of the physical act of writing, the most useful activity would be writing, of whatever nature.  If your student is equal to writing a diary, that would be best of all.  Just a few words each day about his job, his family, his friends, his leisure time; any of these gives you an insight into his interests and his level of communication.  

Initially, do not attempt to deal with his spelling wholesale.  The important thing is to discuss the content and its significance to him.  It has been said, "There is no poverty of experience, only of linguistic experience".  In other words, if we don’t talk about things, or think about them, then there is a sense in which they do not happen for us.

Verbal or Visual

It has also been said that only 15% of the population are verbal in their thoughts, the other 85% are visual.  This may or may not be true and I am sure that you and I do a lot of verbal thinking.  So our experience is largely internalised in a linguistic fashion.  But is it so for your student? Think about it.

More on Planning

Back to homework: encourage your student to practice the words from his indexed notebook.  It isn’t necessary to use pen or pencil.  Tracing on the table or on his knee is quite sufficient and if he is alone then the larger the movement the better.  If he wants to use paper and pen then that is fine! 

The old instruction to correct spelling mistakes - "Write it three times!" - was soundly based.  Discourage any tendency to recite spellings.  I cannot emphasis this strongly enough.  When you recite a spelling, the effect on your memory is similar to that of packing goods in a box: the last in is first out.  Hence, reversals, which are regarded as a common symptom of dyslexia, of which I shall have something to say in a later letter.

How To Use a Tape Recorder

Homework is something that can continue the relationship that builds between you and your student, a relationship on which our work is founded.  If he has a cassette player, and many people do, or have access to one, then between you choose a text that interests him.  Don’t worry if the text is too difficult for him, it is only necessary that he should have a genuine interest in the subject matter.  Then record some of it for him.  There should be a tape-recorder in your Club.  Or perhaps you have one of your own and can do the recording at home.  

The advantage of this is similar to the benefit of your reading aloud to him.  The voice is that of his very own tutor, it is your voice.  As he scans the text while listening he will make the association between the text and the meaning.  I repeat, between the text and the meaning; the association with the sound is at this time secondary.  That will come later, when we deal with phonics as such.  Phonics is not the first skill, it is the last, the skill that sets us free to voyage alone through uncharted seas of writing or print.  

Other Options

What else can we offer as homework?  Once your student is alerted to the possibility he will become more aware of print around him and on television, and may bring words to you that he has noticed, particularly words of which he has understood the meaning.  There are ample opportunities on television, in the programmes and even more in the advertising, to collect words or phrases or short sentences.  An even richer source, I should imagine, although one that is a closed book to me, is in the words of popular songs.

Another kind of homework is a worksheet.  This may take the form of sentences with gaps and a choice of words to fill the gaps.  Or a short sentence broken into pieces, which the student is asked to assemble in the right order.  The list is endless and can be supplemented by worksheets that we can produce for you.

And Finally

Another source of material for writing, (whether during the session or as homework), can be a discussion of the student’s activities or those of your own.  For example, there may be exotic experiences such as the visit by his church choir, of which he is a member, to foreign parts; alternatively, a description of your own holiday may fire his imagination.  

From time to time Clubs organise outings, which are a fruitful source of discussion and writing topics, especially if followed up by viewing and possibly mounting in an album, of photographs taken at the time or culled from publicity.

If the imagination fails, choose a topic from a wish-list - holidays, jobs, meals, clothes, what would I do if I won the lottery etc.

My next letter will be devoted to the need to balance the activities of a Club session.  

Gladys Glascoe

Session Planning

Dear Kay,

Introduction

Planning does not necessarily require you to sit and think hard but some thought you should give to the different varieties of activity and how they can be used to stimulate the student and give him, little by little, the skills of literacy.  Two maxims you should keep in mind.  One is "Repetition with variety" prevents boredom and the other is "Means are ends".

Beware Simple Repetition But Use Repetition With Variety

Have you ever had the experience of repeating to yourself a word over and over again?  If you haven’t, try it.  The result is that the word becomes drained of meaning and you have to think of something else until the meaning as it were drains back into the word.  

The application to our work is that it is necessary to use drill but simple repetition will defeat its own ends.  For instance, you want to reinforce the ‘-at’ sound by listing words with the same feature, e.g. cat, sat, fat, mat, bat, hat.  Encourage your student to make such a list, by all means, but follow that with making up sentences containing the words or giving him sentences with gaps for him to fill from his list.

Context For The Lesson Plan

Back to our lesson-plan.  First, remind yourself about your student.  How old is he?  Have we established that his sight and hearing are good?  If he has glasses does he remember to wear them?  Is his health good?  Is his attendance regular?  What do you know about his family, his job if any, and his interests?  What is his rate of progress up to now?  What are his aims in literacy?  If it is possible to widen his horizons, how will we choose to do it?  There’s no need to dwell on the picture but a brief reminder will keep your literacy aims realistic and in keeping with his.  Then remind yourself of the different kinds of activity: talking, listening, writing, reading (including silent reading), and homework.  Which activities require the most concentration or are hardest for your particular student?  If he is more tired than usual or excited about something, can you vary the activities or their order so that you allow for these circumstances?

By now, you must feel that I am throwing too many ideas at you too fast.  That is how your student will feel if you go too fast for him.  

When you started; when you were about to sit down for the first time with your student, you probably said, "What shall I do?" and your Supervising Tutor would have said, "Talk to him and get to know him.  Try to make sure that he wants to come back next week because if he doesn’t come back regularly we’ve no chance at all".  Progress is likely to be slow so he must be sustained in what for him is a considerable effort.  You will be his special person, the one who is always on his side.”  Your student will do things for you and tell you things because you are that special person.

The Backdrop of Social Support

What he tells you is confidential between the two of you.  This does not mean that you should not confide in your Supervising Tutor if your student needs help that you cannot give.  Social support is part of our policy and means that where there is a need for specialist help we liaise with the appropriate services, for example, housing, medical, other educational facilities or even the simple friendly help say, of going with him when he wants to be measured for a suit.  Similarly, your Supervising Tutor will confide in you anything you need to know about your student.  You may discuss freely with the Tutor or, under guidance, with any other volunteer working with your student on another evening but obviously you don’t tell your friends about any of the information that is confidential.

Planning for the Session

Back to the evening’s programme.  What to do first?  Greet him and ask how he’s been during the week.  Give time to this according to his need.  Sometimes there will be something on his mind that won’t emerge till later in the evening so be alert for this and give him the opportunity to volunteer things at any time during the session.  If all is OK, what next? Homework, I think: writing, prepared reading, exercises, photos or cuttings he has collected or whatever he has done between sessions.  By this time you should know what his interests are; football, pop music, his family, his friends, TV, films, holidays or something unexpected.  For instance, one of our students works in a firm that makes and markets prosthetic devices, and is a member of his church choir with which he travels widely.  

At an early stage it is a good ploy to choose a piece of reading in line with your student’s interests and read it aloud to him, taking care that the text is placed squarely in front of him and that you point to the top of the text as you read.  Whether he knows he is doing it or not your student, following the text as you read, makes an effort to realise the word and has his guess immediately corrected by your voice.  When he reads aloud to you, don’t make him sweat to try and work out a word before he has word-attack skills.  Just tell him and push on so that you don’t break the sense.  When you reach a natural pause, the end of the page for instance, talk about the text and try to develop a question that requires further reading to answer it.  This reading with a question is vital.  It is possible to read the words without any understanding of their meaning, e.g., when I read about computers I can pronounce the words but quite often the meaning escapes me.

Before the coffee-break try to manage some word-study, of a word that was new to him, for instance.  Make sure the meaning is understood and let him write the word and enter it in his index notebook, in pencil until he is sure he knows it and then he can ink it over.

After the Coffee Break

The Coffee Break is a subject for a whole new set of notes but after it is a good time to settle down to some work based on his experiences or interests.  If he can write down what he has told you that is fine but you may need to help him quite a bit.  This activity can lead on to him keeping a diary between sessions and would be very valuable.  But anything can form a basis for written expression: the words of pop songs, tongue-twisters, films he has seen or stories he has read.  One of our students came to us able only to copy a few lines in a whole evening.  How we did it I don’t know but after a while he cut loose and turned out short stories, some of which we have published (see the worlds of Richard Walker on Page 53).  This is the most effortful part of the evening and should give your student (and you) a sense of achievement, after which it is time for a relaxed time to close the evening.

And Finally; Back to Homework 

That is the time to discuss the activities of the next week and to set some homework.

One way is for you, your student’s special person, to record a story he is interested in but cannot manage unaided.  He can take home the book and the tape and follow the text as your voice reads it for him.  Try it and see how well it works.

Gladys Glascoe

Volunteer Training Material

Introduction

This page provides the contents sheet to access Amity Reading Clubs' Training and Information Brochures for Volunteer Tutors.  They are being added to progressively, so please visit us again from time to time, to see what's new.

Contents:-

Most Popular Words.

The most used words in the English language are listed in two formats, starting on Page 23.

Amity Case Histories

These case histories, commencing on Page 25 are drawn from our work over the past 25 years.  These are not academic reports, they are sketches which illustrate important aspects of our approach.

Choice of Material

Guidance on the choice of reading material for your Student is described from Page 31 onwards, together with advice on how to find material; the benefits of Amity's one-to-one tuition approach in this context; the SMOG readability test and advice about sentence length.

Language Experience Approach

Page 34 onwards comprises the notes of a lecture by Professor Chris Walker on the Language Experience Approach.

Social Support Policy - Theory and Practice

From Page 37 onwards, this section provides details of how Amity's Social Support Policy is implemented in practice.

Spelling rules

Amity's guide to spelling, its rules and conventions is on Page 41.

Another Way to Construct Word Lists

Page 48 takes you to a remarkable list of words developed by Laurence Murphy, through daily contact in his work place, fabricating parts for equipment used by disabled and handicapped people.  Fascinating in its own account; it will give ideas about developing similar lists with your own Student.

Writing and Reading

Page 55 describes the importance of writing and the need to incorporate it into every tuition session.  It includes details of how to develop writing skills and practice them and the section incorporates a diagram giving details of how to form letter shapes correctly to ensure that progression to joined up (cursive) writing comes smoothly.  Details of helpful software are also given.

Most Popular Word Lists
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This area represents 19,750
further words.  Space does not

permit the printing of these words



A proportional representation of the most used words

in English

as applied to the vocabulary of an average adult
First 100 Hundred Words

a and he I in is it of that the to was all as at be but are for had have him his not on one said so they we with you about an back been before big by call came can come could did do down first from get go has her here if into just like little look made make me more much must my no new now off only or our other out over right see she some their them then there this two when up went well went were what where which who will your old.

The Next 100 Words

Nouns are in Italics

After Again Always Am Another Any Away Bad Because Best Bird Black Blue Boy Bring Day Dog Don’t Eat Every Fast Father Felt Find Five Fly Four Found Gave Girl Give Going Good Got Green Hand Head Help Home House How Jump Keep Know Last Left Live Long Man Many May Men Mother Mr. Never Next Once Open Own Play Put Ran Read Red Room Round Run Sat Saw Say School Should Sing Sit Soon Stop Take Tell Them Thing Think Three Time Too Tree Under Us Very Walk White Why Wish Work Woman Would Yes Year

These 200 words make up, on average,

one half of all reading

Amity Mini-Case Histories  -  Volume 1
Introduction
Case Histories provide us with important lessons about our work; they teach us not only what we should do, but also what to avoid. 

The Case Histories reported here are drawn from our work with Amity Reading Clubs over 20 years.  These are not academic reports, they are sketches which illustrate important aspects of our approach, which we hope will be instructive in your work as a Volunteer.

After each Case History we draw a lesson, sometimes more than one.  By linking each lesson to an actual case, we hope to give it a more vivid context to enable you to remember as much as possible.

As you would expect, all the names have been changed.

Contents

· Learning to Drive.  (See Page 26).

· A Man and His Suit.  (See Page 26).

· Bar Billiards.  (See Page 27).

· What do You See?  (See Page 27).

· Breaking the Shell.  (See Page 28).

· Changing Volunteers.  (See Page 29).

· Writing as Fulfilment.  (See Page 30).

Case History 1: Learning to Drive

A few years ago, a young man called Arthur joined our Club, he said he wanted to learn to read so that he could pass his Driving Test.  It seems that the Arthur had a girl friend and her father said he could borrow the car to take her out, if he passed the Test.  This was a powerful motive to learn, and we started straight away with filling out the application form for a Driving Licence and the Highway Code.

Over the next few months Arthur worked very hard, and finally passed his Driving Test at the first attempt.  He promptly left the Club, and we did not see him again for about three years.  One night he came in and told us that he had a job as a Van Driver's Mate, and knew that if he could improve his reading enough to read the delivery lists and the Geographer, then he could get a better job.  He had brought samples of the Delivery Lists with him; we got down to work.
Case History 1: The Lesson

Arthur is a clear-cut example of what we mean in our Constitution when we say, "Students shall be entitled to autonomy in their literacy aims".  Arthur knew exactly what he wanted; when he achieved it, he left; when he wanted something new, he came back.  Our role was to provide the means, the methods, the techniques to achieve Arthur's goals.  It is not our job to tell him what those goals should be.

Not everyone is as up-front as Arthur, sometimes you need to dig a little to find what the motive is: very few people are attracted to the abstract concept of learning to read, it's normally a case of "wanting to learn to read because....".  Spend a little time with your student to identify their reason, it's time well spent.  When you find out, it will help you select reading material keyed to their motivation; if the material motivates your student, they will learn faster.

One final point, motivation is not a static thing, it changes and evolves, particularly as learning develops and maturity grows.  Check from time to time, and adjust your approach accordingly.
Case History 2: A Man and His Suit

Bill had been coming to the Club for some years when he announced one day that he was to go to the wedding of a distant relation.  He told his volunteer that he did not want to let the family down on the day, so he needed a made to measure suit, but was afraid to look silly in front of the tailors.  With the agreement of the Supervising Tutor, the following Saturday the volunteer accompanied Bill to Burton’s to be measured and choose the cloth.  Two weeks later there was a further visit for the final fitting.  A month later Bill arrived at the Club, resplendent in his new suit, and told us all about the wedding.

About 18 months later Bill had to attend another wedding, and much the same thing happened, except this time, Bill went to the tailors on his own.

Case History 2: The Lesson

We should never forget the impact of "the fear of the unknown".  Just as important, we must remember that our Students do not have the same opportunities for life experience we do, and they have a lot more to be fearful about.

However, we must not confuse this fear with inability; once Bill had been exposed to the experience of going to the tailor it was demystified, so he had no qualms about going on his own on subsequent occasions.

This kind of activity is a typical proactive example of the Club's Social Support Policy in action.  It is designed to solve problems and at the same time develop maturity.  It also strengthens the link between the Volunteer and Student, and this often feeds back in terms of literacy gains.
Case History 3: Bar Billiards

This story goes back a few years when we were much younger and life on the streets was a lot safer.  After the Club sessions we often used to visit the local Pub which had a Bar Billiards table to provide the action.

One evening we visited the Pub with Charlie, a Student, and Michael, a Volunteer who had joined us very recently.  Charlie invited Michael to join him for a game of Bar Billiards, which developed into a five game contest over the next hour.  The interesting thing was that Charlie thrashed Michael in every single match!

Case History 3: The Lesson

Michael was very surprised to lose at Bar Billiards to the Student with whom he had spent the evening.  He assumed that if Charlie was unable to read then he couldn't do other things either.  It's an easy mistake to make, but the reality is that reading and writing are simply skills our Students have not acquired: that does not mean they cannot acquire or possess other skills.  Indeed you will often find they have developed other skills by way of compensation - as Michael found to his cost.

It is sometimes useful to draw out and recognise these concealed skills.  We had one Volunteer who had a Student fit an Electric Plug for her.  For a moment, it placed the Student in the role of Tutor, with the Volunteer being taught.  This role reversal was a healthy reminder that reading and writing are just skills; yes, important skills, but they are not the only ones in life and they do not preclude the acquisition of others.

Case History 4: What do You See?

Diana was a Student referred to us by the Training Centre she attended.  She had severe reading problems and difficulties with character recognition.  Gladys conducted her initial interview and appraisal and quickly recognised that Diana had a problem with her eyesight, but she did not wear glasses.  Remarkable as it may seem, Diana had gone through her entire school career without ever having an eye-test.

Diana was very nervous about having an eye-test, she knew that she would not be able to read the letters on the Optician's chart.  Nevertheless, Gladys persuaded her to attend an appointment, (on condition that Gladys accompanied her).  Gladys made sure that she briefed the Optician in advance.  It will come as no surprise to learn that Opticians have techniques to overcome literacy problems and still diagnose a prescription properly; two weeks later Diana appeared at the Club in her new glasses.

Case History 4: The Lesson

It sounds incredible that a child can go through their entire school career without having a proper eye-test, or indeed for parents not to notice defective eyesight.  In Diana's case, her problems of mental handicap undoubtedly led people to assume that that was the reason she was failing to learn, and the problems of eye sight were never noticed.  Nevertheless, her later progress with us indicated that her achievements at school could have been much better.

Diana's problem here is unusual but not rare; it's always valuable to check if there is a mechanical problem impeding learning, whether it is eyesight, or hearing.  If you suspect a problem, get it checked.

Bear in mind too, that all adults are vain, and will initially be reluctant to wear their new glasses or hearing aid, sometimes they will even forget to bring them.  Make sure you nag your Student until they become accustomed to and recognise the advantages this equipment brings.

Case History 5: Breaking the Shell

We first met Elizabeth on a home visit before she began her initial session with us.  This is, incidentally our preferred practice for all new students.  What we found was a young woman in her late twenties, who was very withdrawn, educationally handicapped and whose parents were so overprotective that they answered all our questions with statements such as "Elizabeth likes this ...." and "Elizabeth can only do that sort of thing ....".  Elizabeth's opinion was never sought, nor did she volunteer anything in front of her family.  We later learnt her brother was so ashamed of her that he refused to be seen walking with her in the street.

In Amity Clubs, everyone is on an equal footing, Volunteers and Students alike.  Everyone has the right to express their opinions, and to test their views and experiences in the Club in a protective environment.  We call it "psychological freedom in psychological safety" and it is an important element in our Social Support Policy.  In addition, our Volunteers come from many walks in life and our students meet them as equals in the Clubs.  This provides valuable life experience for our students, as outside the Clubs, they would not normally meet individuals like our volunteers except as people in positions of authority.

As might be imagined, this is a heady brew for an introverted student and it takes some getting used to, but it is also an exciting opportunity.  Elizabeth took to it like a 'duck to water'; she found her 'voice' and began to use it.  The change in Elizabeth over the next twelve months was remarkable; she became much more assertive and confident, a more rounded personality.  She also recognised that these changes were related to her attendance at the Club and perhaps not surprisingly, her literacy skills improved too.

Perhaps the most remarkable event was when Elizabeth's brother asked to come to "her Club", he had seen the changes in her, and was now prepared publicly both to acknowledge her, and the fact that he too needed help with his reading.

Case History 5: The Lesson

The most obvious lesson here is for the family.  With the best of intentions, they so smothered Elizabeth with care and attention that they stifled her opportunities to experiment and thus develop and mature.  By the time she joined us, Elizabeth was little more than the "family pet".

However, don't fall into the trap of thinking that this lesson is for the family only; we can often be in danger of stifling initiative ourselves.  Remember people have the right to make their own mistakes and to learn from them: but because this is Amity, make sure you have some safety nets around.  Remember also that our students have the right to autonomy in their literacy aims.
In helping to develop the personality of your student you will often find that it can impact favourably on their literacy skills too; time spent in this way is never wasted.

Case History 6: Changing Volunteers

Fred was a nervous and timid soul; for him to join the Club had been a major decision, and one fraught with the risk of rejection he had found elsewhere.  Happily, we were able to match him with a volunteer who quickly gained his confidence and over the next two years they made great progress.  Our only concern was that the relationship of Student to Volunteer was somewhat exclusive.  Then there came a point when his volunteer, Nancy, told us that in three months time she would be leaving the Club to take a job in the Midlands; she was very worried that Fred would take her departure badly and abandon the Club and his literacy tuition.

The next three months were a period of carefully planned activity: a new Volunteer was groomed, and mysteriously was available when Nancy had to be called away; Fred too was drawn into Club coffee breaks in a more structured fashion.  Gradually we developed his confidence in others.  When Nancy formally announced that she would not be able to return to the Club after Easter, Fred was ofcourse sad, but by now he had got to know his new Volunteer well enough to know that he was going to stay on.

Case History 6: The Lesson

The close relationship between volunteer and student is one of the strengths of the Club approach, but this case history illustrates one of the potential hazards.  It is important to remember that there must be a relationship with the Club too, as well as with the volunteer, and it needs to be fostered.  In this instance Fred also learnt a lesson; he discovered that where he could find one friend, he could also find another.  This helped him mature as an individual, through the awareness the experience brought him, and developed his trust in us.

Case History 7: Writing as Fulfilment

When George was first referred to us he was in his early thirties, out of work and very frustrated.  He wanted to try and improve himself, and had attended a number of courses, but had found that his lack of literacy skills meant he soon fell behind, and caused him to be ridiculed by others.

We tried a number of approaches, without a great deal of success, when suddenly we found his trigger, free writing.  George has a vivid imagination and an instinctive grasp of the dramatic.  His first story was a real horror (in the Stephen King style with hands coming out of graves!), we all read it on the edge of our seats.  Over the next two years George wrote around two dozen stories which we are now transcribing for publication around the Clubs.  As you might imagine, George's literacy skills have improved substantially too.

Case History 7: The Lesson

The first point is a reminder that we say "writing and reading”, not “reading and writing".  In the development of literacy skills writing is just as important as reading perhaps even more so.  It helps the kinaesthetic reinforcement of letters and word shapes and thereby develops memory and recall.  Never fall into the trap of thinking, "I'll tackle the reading first, and do the writing second".  Make sure you adopt a balanced approach and build both skills into each work session.

Secondly, many Students are like George, they have latent skills waiting to be revealed.  If you can find the right "button" to press, you will get a great opportunity to develop their talent and their literacy.  How do you find out?  Well the answer is trial and error.  At each session try something new as an experiment and watch closely for the reaction.  If it doesn't work, leave it out next time and try something new.  It could be writing, drawing, the choice of subject matter, a special kind of game, something to do with the family, work related, a hobby - the list is endless.  But remember you will only find what you are looking for if you are searching carefully, and are paying attention when you find it.

Choice of Material for Students

Introduction

The choice of reading material for use with your Student is an important decision, and one, which will have a significant impact on the progress likely to be made.

The Need for Balance

There is a need for balance, the material must not be too hard, or too easy, and above all, it must be of interest to the Student.  If the Student is not interested in the material, or not motivated to read it, then little progress will be made whatever the quality or commitment of the tuition.

Range of Material Available

Adults learning to read are remarkably resilient when it comes to choice of material, almost being resigned to the fact that if they are beginning, then they might as well put up with “Janet and John” type books.  When we first started back in the early 1970’s that might have been the case, but today the range of specialist basic learning material available specifically for adults is much greater, (although still not as wide as we would wish).  Finding just the right material for your Student therefore can still be a problem, whether is be a book, literacy game or computer programme.

Strength of the Amity Approach

It is in this context that the strength of Amity’s one-to-one tuition comes to the fore.  With one-to-one tuition, the Volunteer Tutor is always present; they can fill in the over difficult or unknown words leaving the Student to tackle and reinforce the words they do know, maintain the momentum and retain the sense of the sentence they are reading.

Students can therefore tackle text which would otherwise be too difficult, but which they are interested in, and strongly motivated to read.  Depending on circumstances, this might range from a job application form to a letter from the Council; an article about a favourite pop star, to the Highway Code.

Over the years, we have built up a wide range of material for use by our Volunteers and Students, BUT, we always emphasise motivation.  Find out what interests your Student and base your material on that.  With one-to-one tuition you can fill in the gaps on some improbable material, but if you are sure your Student is motivated to read it, then you are half way there.

Where to Find Suitable Material

If we don’t have the appropriate material in stock, which is needed by a Student and their Volunteer, then we buy it in.

There are many different publishers and suppliers, but in the first instance one of the best places to start are the Catalogues of material equipment and software, published by the Basic Skills Agency. Their catalogues contain reviews of materials, and will swiftly lead you to a wide range of suppliers.  The Links section (see Page 71) provides some other sources of information.  After a few telephone calls, you will quickly have a shelf of suppliers’ catalogues and brochures, be on new mailing lists, probably have some demonstration material; and with a bit of luck, you may also have what you wanted.  You will certainly have learnt a lot in the process.

You can contact the Basic Skills Agency at:

Commonwealth House
1-19 New Oxford Street
London
WC1A 1NU
Tel: 
020 7405 4017
Fax: 
020 7404 5038

The SMOG Test

You may still want to check the level of difficulty of the material you have chosen. 

The Basic Skills Unit recommends application of the SMOG test as follows:

Select a text

Count 10 sentences

Count the number of words which have 3 or more syllables


Multiply this by 3


Circle the number closest to your answer:
1, 
4,
9,
16,
25,
36,
49,
64,
81,
100,
121,
144,
169

Find the square root of the number you circled

1
4
9
16
25
36
49
64
81
100
121
144
169

1
2
3
4
5
6
7 
8 
9
10
11
12
13

Add  8

Readability Level

The lower the readability level, the easier something is to read and understand.  A readability under about 10 will be able to be understood by most people.


And Finally

One further thought on readability level.  Sentence length is also a factor.  Longer sentences are more difficult to understand even if the words are simple; the problem is the need to remember an increasingly complex structure as the sentence length grows.  Keep sentences under 10 words for most Students (and it’s a good habit anyway for conveying information reliably).

Lastly, if you are still searching for that elusive piece of material, you could do worse than consult the pages on our web site which publish the writing of some of our Students, some of which are included later in this volume, starting on Page 52.

The Language Experience Approach

Introduction

The approach outlined below is recommended for the reader with whom all previous methods have failed.  Using it, I have personally taught many non-readers ranging from children in occupation centres to illiterate adults, as well as children in ordinary schools who, through apparently, otherwise normal, have not previously been able to read.  Some hundreds of tutors trained by me to teach reading either at initial or in-service courses can testify to the efficiency of this approach.

Materials

The following materials are needed; two cards, each about A4 in size, ruled off with pencil lines about an inch apart; a scribbling pad; two black felt tip pens; a pair of scissors; and two A4 sized envelopes.

The First Steps

Get your pupil to talk to you about anything that interests them.  Prod them if necessary to generate about ten sentences or utterances on a topic of their interest.  The first child with whom I tried this had precious little language but I managed to get from her that she sometimes help Mummy and this is what she said:-

Yes I help Mummy.

I go to the shops.

I get the bread.

I put it in the bread bin.

Then I cleared the table.

I wash the dishes.

I dry them.

I put them away.

Then I watch television and go to bed.

Scribble down fast on your pad exactly what your pupil tells you.  Read back their own words as soon as they have finished speaking, and ask them if this is what they have just said.  They will agree.  Say to them “Now we will read that.  Watch me”.

Transfer their exact speech from your pad to one of the ruled cards, in pencil in large print, keeping each sentence to its own line as I have done in the example above.  As you print each word, read it aloud asking them to do the same.  As you finish each sentence, read it aloud, asking them to repeat it through from start to finish, then ask them to read it aloud themselves; you should help your student if they have any difficulties.  This is not likely however, as they will remember saying the words and the order in which they said them.

Reinforcing the Message

Give your student a black felt tip pen and ask them to trace over your pencilled print with it, saying each word as they trace it; and reading each sentence in its entirety as it is completed.  When the whole thing has been traced, read it aloud from start to finish and then get the student to do the same.  

The student will then have “written” themselves their own words and sentences and produced their own first page of their own first reading book.  On the other ruled card, quickly make an exact copy of this “first page” for yourself with the other black felt tip pen.

Sentence Strips

Cut your card along the pencilled lines into sentence strips.  Shuffle them and flash them to the student in random order.  Let them consult their own master card and match the sentence strips to it as they read each one.  

When all the sentences have been matched and read, collect the strips, shuffle them and place them between you to play the sentence game.  Take an A4 envelope each and remove the master card so that it cannot be referred to for context help.  Flash the sentence strips.  Each one he can read perfectly goes into his envelope.  Those where difficulty occurs go into yours.  

You thus have a perfect record of the sentences learned and of those, which require further work.  Reinforce the latter by further reading and matching to the master card.  Repeat the sentence game until all the sentence strips have been transferred to the student’s envelope, i.e. they know every one perfectly and in random order.

Word Cards

Next, take back the sentence strips and cut them into their separate words.  Flash them.  If the student has difficulty, get them to find the word in its context on the master card, until it is completely covered.  Then play the word game.  

Turn over the master card to remove the contextual aid; shuffle and place the words between you, flash them and transfer them to the appropriate envelopes as with the sentence game.  Work on the words from your envelope by further reading and matching to the master card, and repeat the word game until all the words have been read at sight.

Starting to Use Printed Material

Repeat this procedure by processing further spoken utterances on a variety of topics until a sight vocabulary of three to four hundred words has been achieved.  Do not rush your student into printed books, and do not insult their maturity by offering infantile material.  Start with the Radio Times or TV Times.  They will be more motivated to find out what’s on the telly each night than to follow the “adventures” of various cats, dogs and small children, depicted in the typical infant reading schemes.  

The first printed book offered should reflect what, by then, you will know of their particular interests.  The first real book read by one of my students was the Highway Code.  It is extremely difficult material, but the student mastered it, they had to, to take their Driving Test.

The Transition to Phonics

At about the same time when language imported from printed texts is introduced and a start is made at weaning the student away from their own speech as the basis of reading development, as start should be made with phonic work.  Only when this has been done systematically will your pupil have the independence to tackle new words with confidence.  

Teach them always, of course to use context first.  This is the most important clue to meaning and therefore to recognition, but when this fails, they must apply their word attack skills.  With my own students, I refer to training in word attach skills as “spelling” for I always insist on them writing each new word when they have built it.  Writing is reading’s sister skill and the one reinforces the other.  Each new word made then goes into the word stock for later practice and consolidation.  

Start the phonic work by drawing on the spoken vocabulary already read.  Establish rules within this area before applying them to new words, taking care to teach the correct sounds, phonic not alphabetic, with consonants unvoiced.

Tutors unsure of themselves at this stage and concerned not to omit important steps in phonic progression could keep to the stages advocated by A E Tansley in Reading and Remedial Reading”.  

Tutors can be reassured that students trained on the methods suggested will rarely have to start from scratch in phonic work.  The kinaesthetic element (tracing), the writing and frequent repetition built-in will result in the majority of students having acquired an implicit knowledge of many of the major sounds and symbols and the ability to apply this knowledge successfully to many new words.

Care should be taken not to overload the pupil with phonics.  It is better done regularly in short doses, say one new rule a day with occasional revision of previous work or a game thrown in where suitable, say from Stott’s “Programmed Reading Kit”.

C Walker
Mather College
Manchester

This paper was presented to a group of Amity Reading Clubs’ volunteers by Professor Chris Walker, and is reproduced with his kind permission.

Social Support Policy – Theory and Practice

IntroductionPRIVATE 

Amity's Social Support Policy: Have you heard of it?  Do you know what it is?  Are you doing it?

By the time you finish this tuition note the answer to all the above questions will be "yes", but just as important, you will also know why we have a Social Support Policy.

What is Social Support?

At its simplest, Social Support can be defined as the identification of a Student's problems or needs, and the provision of advice or other help to enable them to be tackled.

In practice it's a little more complicated, and this note explores some of the ramifications.

Why Do We Need a Social Support Policy?

We need to start with our Students.  The typical Amity Student has special educational problems; they are such that conventional Adult Education Classes cannot cope.  In short, our Students need to commit themselves to literacy work for a lengthy period, possibly several years if they are to succeed in their literacy goals.

A commitment of this nature is a major decision, and one, which is easy to break.  Yet we all know Students at the Clubs who have made this commitment and stuck to it.  This is no accident, there are many features about our style of operation which reinforce this dedication.  However it is the Social Support Policy which provides the "Glue" which binds them all together.  But before we look at the glue, we must first look at the ingredients.

How Do We Reinforce Commitment?

There are many contributory factors, and they include:-

The Club Setting

We call them Clubs because you join a Club rather than attend a class.  As a Student you also get the chance to learn that you are not alone in your reading problems, which reduces the sense of isolation.

One to One Tuition

For our Students, there is no doubt about it, the immediate feedback given by one to one tuition is absolutely vital.  It enables us to tailor our work to the individual needs of the individual Student, and adjust them on a dynamic basis.  If it isn’t working, you try something else.

Student Autonomy in Literacy Aims

This is fundamental, and is enshrined in our Constitution.  Not only is it a measure of respect, it is also common sense that if you are using material a Student wants to work with, they will be more strongly motivated to learn.  With the right approach, there is very little material that is entirely inappropriate.

Neutral Venue

We hold our Clubs in Community Buildings, such as Libraries, by choice.  We were offered School premises out of hours, and have experimented with them.  But the reality is that for many of our Students, Schools are where their failure occurred, and we do not wish to remind them.

Students as Equals

Although it is dreadful to say so, some of our students are so protected at home, that they are little more than the "family pet".  They have no chance to develop their personality.  At our Clubs this is not the case, Students are respected as individuals, we listen to their views, and they get the chance to express their personality with us in a way that is impossible at home or at work.  It is with "psychological freedom in psychological safety" that our Students get the opportunity to mature.

The Social Support Ladder

Our Social Support Policy is entirely Student driven.  It is their needs and requirements, which trigger our involvement.  There is also a "ladder" of activity in which you, the Volunteer can progressively get involved:-

Listening

This is the first rung on the ladder.  Your Student will tell you about their concerns and needs, and the simple process of articulating them will be beneficial, acting as a kind of release.  Little more than simple encouragement is needed at this stage, and that may be all that is required.

Counselling

The second rung is a more pro-active role.  Here you can provide advice, guidance and support based upon common sense and your own literacy skills.

Examples could be; helping to fill out a form; choosing a present for a friend's wedding; or explaining how the new Council Tax works.

Help could even extend outside the Club; I once helped a Student get measured for a suit, because he didn't know what was involved.  The next time he went on his own.

When you reach the stage of active Counselling, be sure to tell your Supervising Tutor what is going on, particularly if you are planning a meeting outside Clubs hours.

Full Social Support

The third rung involves active support for the Student in addressing their problems, outside the Club venue, and utilising the full resources of the organisation.

As a Volunteer, you will have discussed the matter jointly with your Supervising Tutor and Student.  The Supervising Tutor in turn will discuss it with Central Office and a plan of action will be agreed.

At every stage it is the wishes of the Student, which are paramount and their best interests is our touchstone for action.

Club resources are slender, so we do not throw cash at problems.  However, contacts, knowledge and influence are powerful tools to bring to bear, and we are skilful in their application.  Amongst our tools we include the ability to invoke outside help, the writing of letters and references, acting as representatives, or character witnesses, attending at Court or Case Conferences, the obtaining of legal advice, and much more.  In short, as with much of our work, we tailor our input to the perceived needs of the Student.

How Do You Structure Social Support Into Work Sessions?

The organisation of the Club evening is designed specifically to facilitate our Social Support Policy in a number of ways:-

The Opening Chat

This early part of the session allows both Student and Volunteer to recap on the weeks events, and is often the stage at which a concern or need is first revealed.

The Coffee Break

This is another opportunity for informal chat, in a group context.  It is often useful in highlighting problems, some of which may be shared amongst several individuals, and not just Students!

One to One Tuition

As your Student's Volunteer, you will readily see whether or not they are paying attention, or are distracted.  There is little point continuing tuition if a Student is not paying attention, so it is well worthwhile spending time finding out what the problem is, and starting on the first rung of the Social Support ladder.

The Benefits

The benefits come in a variety of forms:-

A Problem Solved

Nobody likes problems, but we all get a kick out of sorting them out.  It provides a "feel-good factor".

Dignity

Not all problems can be solved.  However, for a Student to have their problems taken seriously by you their Volunteer, and by the Club, is a sign of respect.  It develops and reinforces dignity and maturity in adversity.

Literacy

The Student will respect the help given.  Unconsciously, if not overtly, they will link the benefits of Social Support to the potential for benefit in their literacy work.  At this point you may well see a jump forward in their skills level.  Remember, learning is very much a matter of sudden advances followed by a plateau of consolidation.

Conclusion

At the start of this paper I asked three questions about our Social Support Policy: Have you heard of it?  Do you know what it is?  Are you doing it?

By now, you will certainly have heard of it and know what it is.  More surprisingly, you may well have found, in part at least you have been doing it already.  After all, much of it is plain common sense, if you are working in the supportive club environment fostered by Amity.

However, I hope that the major gain from this paper is a greater understanding of "Why we have a Social Support Policy", as well as how it is implemented.

Philip Glascoe


Some Spelling Rules

This subject has generated considerable interest in visitors to the Amity Web Site, and led to some additions and amendments as a consequence.  These pages are updated regularly, so if you have comments or advice, please let us know.

The most recent correspondence has been with Margaret Ward, an ESL tutor, on the subject of "-ance or -ence" endings.  See below for the reply from Gladys Glascoe, which also contains some useful advice on tackling spelling in general.

"q" is always written as "qu". It never stands by itself.

e.g. quick, queen, quarrel.

We double "l, f, and s" after a single short vowel at the end of a word.

e.g. call, tall, toss, miss, stiff, stuff.

Exceptions: us, bus, gas, if, of, this, yes, plus, nil, pal.

Regular plurals are made by adding "s".

e.g. animals, horses, monkeys, and cliffs.

The sound of "ee" on the end of a word is nearly always "y".

Exceptions: committee and coffee.

"y" and not "i" is used at the end of an English word and is usually pronounced as a short "i".

Exceptions: macaroni, spaghetti, vermicelli (Italian), and taxi (short for taxicab).

A silent "e" on the end of a word makes the vowel in front say its own alphabetic name.

e.g. hate, ride, cube, bake, shire, mare, lobe.

Exceptions: done, come, some, give and have.

"ck" may only be used after a single vowel that does not say its name at the end of a syllable or root word.

e.g. track, pick, rocket, wreckage.

To form plurals of words with a hissing ending, add "es".

i.e.after "s, x, z, sh, and ch".

e.g. buses, foxes, buzzes, wishes and churches.

Words ending in an "o" preceded by a consonant usually add "es" to form the plural.

e.g. potatoes, volcanoes.

Exceptions: pianos, solos, Eskimos

Nouns ending in a single "f" change the "f" to a "v" before adding "es" to form the plural.

e.g. leaf – leaves; wolf – wolves.

Exceptions: dwarfs, roofs, chiefs.

If a word ends in a consonant plus "y", change the "y" to and "i", before adding any ending. Except: "ing".

e.g.

party – parties;

heavy – heaviness

marry – married;

funny – funnily

carry – carriage;

pretty – prettier

but;

cry – crying;

hurry – hurrying

When "w" comes before "or" it often says "wer" as "worm".

e.g. worship, worst, worth, work.

Exceptions: worry, worried, wore.

Words ending in both a single vowel and a single consonant always double the last consonant before adding an ending.

e.g. stop, stopped, stopping.

flat, flatter, flattest.

swim, swimmer, swimming.

Exceptions: fix, box, fox, mix.

"x" is the same as "ck"; that is it counts as a double consonant ending.

When "c" is followed by "e", "i" or "y", it says "s". Otherwise it says "k".

e.g. centre, ceiling, circle, cycle.

cottage, cave, cream, curious, clever.

When "g" is followed by "i", "e" or "y", it says "j". Otherwise it says "g" as in gold.

e.g. gentle, giant, gymnastic.

gallon, gold, guide, glass, grow.

Exceptions: get, got, begin, girl, give, gear, geese, gift, girth, geyser, giddy.

Drop the final "e" from a root word before adding an ending beginning with a vowel, but keep it before a consonant.

e.g. love, loving, lovely.

drive, driving, driver.

settle, settled, settling.

grace, graceful.

"ti", "ci" and "si" are three spellings most frequently used to say "sh" at the beginning of all syllables except the first.

e.g. national, patient, palatial, infectious.

gracious, ancient, musician, fiancial.

session, admission, mansion, division.

Exceptions: "ship" as a suffix, e.g. "worship".

"i" comes before "e" when it is pronounced "ee", except when it follows "c" – or when sounding like "a" as in "neighbour, or weigh".

e.g. brief, field, priest.

receive, deceive, ceiling.

Exceptions: neither, foreign, sovereign, seized, counterfeit, forfeited, leisure.

"all" and "well" followed by another syllable only have one "l".

e.g. also, already, although, welcome, welfare.

"full" and "till" joined to another root syllable, drop one "l".

e.g. useful, cheerful, until.

Almost no English words end in "v" and none in "j".

Since publishing this page on the Web, Alistair Ewan of the University of East Anglia  has reminded us of the word "spiv".

For words ending in a single "l" after a single vowel, double the "l" before adding a suffix, regardless of accent.

e.g. cancelled, traveller, signalling, metallic.

If a word of more than one syllable ends in a "t", preceded by a single vowel, and has the accent on the last syllable, then double the final consonant.

e.g. permit; permitted.

admit; admitted.

regret; regretted.

But, if the accent is on the first syllable, don’t double the "t".

e.g. visit; visited.

benefit; benefited

"ous" at the end of a word often means "full of".

e.g. famous: full of fame.

glorious; full of glory.

gracious, ridiculous, furious, dangerous.

"al" at the end of a word often means "to do with".

e.g. musical: to do with music.

criminal: to do with crime.

historical: to do with history.

"er" or "or" endings. The most common everyday words end in "er".

e.g. baker, painter, teacher.

If in doubt, use "or", when the meaning of the word is "one who" or "that which".

e.g. author, director, instructor, indicator, conveyor, escalator.

"ery" or "ary" endings. Words ending in "ery" are often obvious.

e.g. very, brewery, flattery, bakery, nursery.

If in doubt, use "ary".

e.g. dictionary, secretary, commentary, stationary.

Seven words ending in "ery" that might cause trouble.

e.g. distillery, confectionery, millinery, cemetery, dysentery, monastery, stationery (paper).

"ise", "ize" or "yse" endings. Most of these words end in "ise".

e.g. sunrise, surprise, supervise, exercise, disguise, unwise, surmise, advertise.

Only two common words end in "yse".

i.e. analyse and paralyse.

Only two common words end in "ize".

i.e. prize and capsize.

"ceed", "sede" and "cede".

Three "ceed" words; succeed, exceed, proceed.

One "sede" word; supersede.

All others "cede"

e.g.intercede, antecede, precede.

"able" or "ible" endings.

Use "able":

After root words.

e.g. available, dependable.

After root words ending in "e".

e.g. desirable, believable, usable (drop the "e").

After "i".

e.g. reliable, sociable.

When other forms of the root word have a dominant "a" vowel.

e.g. irritable, durable, abominable.

After a hard "c" or "g".

e.g. educable, practicable, navigable.

Exceptions: formidable, inevitable, memorable, probable, portable, indomitable, insuperable.

Use "ible"

After non-root words.

e.g. audible, horrible, possible.

When the root has an immediate "ion"form.

e.g. digestible, suggestible, convertible.

After a root ending in "ns" or "miss".

e.g. responsible, comprehensible, permissible.

After a soft "c" or "g".

e.g. legible, negligible, forcible, invincible.

Exceptions: contemptible, resistible, collapsible, flexible.

E-mail to Margaret Ward

Dear Margaret,

"-ance or -ence" endings

Thank you for your enquiry.  I'm afraid I have only cold comfort to offer.  If you or your students are interested in words and their history it may interest you to do some dictionary research, noting the origins of words ending in -ance, -ence.  You will find that most of these words derive from Old French and the French words derive from Latin and are -a words or -e words according to the declension of Latin origin.  If you have a copy of the Concise Oxford Dictionary, page xiv, paragraph 6, you will find a good example of this.

In general, I find that teaching spelling rules is only helpful when the student has enough knowledge to have formed the concept before you put a label on it.  For example, cat and cot and cut show a hard 'c', city and celery show a soft ‘c’.  The rule is that c is hard before a back vowel and soft before a front vowel, the vowel being 'front' or ' back' according to the position of the tongue.  I defy anyone to learn the rule in advance of knowing the words, but knowledge of the rule can be a useful reference in case of doubt.  Similarly, the 'i before e' rule.  My personal downfall has always been 'accommodate' and 'recommend'.  If I hesitate I must reach for the dictionary.

Could I suggest that what I have found most useful for poor spellers is to advise that they cultivate a friend who is a good speller who will vet their writings before they reach final stage?  This will tend to avoid too much reinforcement of the incorrect version.  Another good dodge is to keep an indexed book in which the student collects his problem words, initially in pencil.  These they can practice at odd times by simply tracing the letters on a table or their knee.  This relieves the pressure of hand and eye co-ordination and helps to reinforce the kinaesthetic image or muscle-memory, which will hold the word firmly.  This is better than reciting spellings aloud as, I am told, that what goes in last come out first, as in packing a box; hence reversals.  Harking back to the indexed notebook, when the word is thoroughly known the student can go over it in ink.

Forgive me if I have given you more than you asked for.  I have always had the good fortune to spell well and have trained myself to focus on the content rather than the form but spelling is important if only because those who have prejudices in that field are usually well able to enforce them.  Good luck with your students' spelling!

With best wishes, 

Gladys Glascoe

Another Way to Construct Word Lists

Have you ever wondered why a Student can read one word with ease, whilst having problems with another word, often one which appears much more simple?  Explore the extraordinary story below to discover some of the answers.

Introduction

There are many reasons why this might be the case, longer words often have more interesting shapes.  They are more memorable than the shapes of smaller words, which can look very like each other (in, an, and on, are very similar at first glance). Alternatively, the Student may have a special interest in the word (it could be the name of a "Pop Group", favourite TV programme or relation, and therefore have been motivated to learn it.

However, this paper looks at another source entirely, the world of work.

Laurence Murphy’s World of Work

In 1972 one of our Students left school, went to the Job Centre, and following his first interview joined a company which specialised in the production of parts for disability aids and equipment.  He has been there ever since.

Originally it was a family owned business, but today, it is a subsidiary of a parent company based in Germany.  In the thirty odd years he has worked there, Laurence has seen great changes, and in particular a gradual move away from steel and leather components to a greater concentration on the use of various plastics.

Discovering Words at Work

One day, we asked him to write out a list of words he used at work, and a fortnight later he appeared with four pages from a notebook, covered in words, with two columns to each page.  Some of the words even had small sketches alongside them to show exactly what they meant.  Later on, Laurence brought samples of the materials he uses to the Club, and told us all how he uses them for the parts of equipment he makes.

This list of words, (set out in the table below) is astounding; not only in terms of its length but also its variety.  There are many words, which appear, but rarely in normal conversation, but here was Laurence reading them with evident familiarity from daily usage.

How to Exploit the Approach

Not surprisingly there were some spelling mistakes, and we began to work upon them. As we progressed, it became clear that this word list formed an ideal basis for developing further word lists to expand Laurence’s reading and written vocabulary.  In short it "kick started" a whole new area for literacy development.

Developing Word Lists for Your Student

Have a look at Laurence’s word list.  Could your Student produce a similar list from their work place, pastime or family environment?  Could you help your Student write such a list to help them get a job or develop a hobby or interest?

Remember, motivation is the key to learning; Laurence’s motivation was to keep a job he enjoyed.  Explore your Student’s motivations and exploit them.

LAURENCE’S WORD LIST

Adjustable
Adjustable back of knee tray
All round poron ankle

Ankle strap
Arch
Barlock elastic

Below Knee (B.K) Calliper 
Bridle
Bridle strap

Buckle pieces
C.D H. Splint
C.D.H. Dennis Brown (DB)

Calf and ankle section
Calf band
Calliper

Canadian crutches
Chamois
Change from

Complete
Cover
Crutch top

Cuff
Cuff band
Cuff top

Cut down
Double buckle 
Elastic strip (25mm or 50mm wide, colour flesh with pink and blue stripes)

Evosote (soft plastic foam sheet, colour white)
Evosote foot piece
Extra padding

Felt
Fish splint
Foam ring cover (foam plastic tube, 25mm diameter, with 7mm core)

Forked T.R.S.
Front kneecap
Gaiter

Hallux valgus
Hand grip
Haso (or Sitter Brace)

Heel
Heel pad
Heel strap

Homo Polymer (flat rigid plastic sheet; colour clear blue)
Hyper-Extension strap
Insert 

Inside edges
Instep
Jack Knife straps

Joint cover
Kidney pad
Lace

Leather (horse, yellow)
Leather (pig skin, yellow)
Leather blue pearl (very soft leather, appears white with blue tint)

Leather covering (colours include black, brown, blue, yellow, green and white)
Leather lined Velcro strip
Leather moulded jacket

Leather work
Lining
Loop

Lumbar pad
Moulded shoulder (composite heavy duty sheet material, with leather veneer) 
Night splint

Norfoam
Nylon waist straps
Open front calf band

Ortholon (flat rigid plastic sheet; colour beige)
Pattern
Pelite (plastic foam sheet, stiffer than Evosote, colour white)

Pelvic band
Piece
Plastersote (plastic foam sheet, harder than Pelite, colour white)

Plastic work
Plus
Plus (webbing strap)



Polypropylene (flat rigid plastic sheet; colour white)
Poron (soft plastic sheet, shiny one side and matt the other; colour grey)
Poron ankle pads

Poron inserts
Press Studs
Pressure pad

PTB or Tibial Section
Pull strap
Pyrford C.D.H. nylon loop piece

Quick release
Recover
Reduce

Reinforcing
Reline leg piece
Reline, recover Bucket Top

Reline, recover Corset Top
Remove
Re-pad, recover ring top

Repair
Replace
Reposition

Re-rivet
Restick
Restitch

Return
Reverse
Rivet (internal and external)

Rubber
Sacral pad
Section

Shape
Sheep skin
Sheepskin inside spine and thighs as usual

Shell
Shin guard
Shoulder strap

Single
Sitter Brace
Soft tongue

Spanner
Splint
Sponge (green net cloth backing)

Spring
Steel
Stick

Strap
Sub-Ortholon (flat rigid plastic sheet; colour flesh)
Sub-Ortholon jacket

Thigh tray
Thoracic band
Thoracic pad

Throughout
Toe Raising Strap (T.R.S)
Tuber

Twister
Unbacked
Valgus pad

Velcro strap (beige, white and black)
Ventilation holes
Vinyl water proof tongue

Waist band
Webbing strap (30mm wide; colours, flesh, black, white and blue)
Wire spring

Wrap over calf band



Picture Showing Samples From Laurence’s Word List
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Laurence Murphy’s List of Words – Index to Photograph

Pelite
Yellow Horse
Poyprop
Poron
Felt

Sheep Skin

Moulded Shoulder
Elastic Flesh 30mm
Foam Rubber

Brown Covering



Velco Flesh



Homo Polymer
Blue Pearl
Pig Skin
Rivits
Ortholon


Sub Ortholon

Plastersote

Evosote
Elastic Blue/Pink Stripe 20mm
Iron Bar Padding

Leather Strap

Black Velco Strap

Writing and Reading

Introduction

Although it is traditional to refer to "reading and writing, we at Amity always say "writing and reading".

The trite explanation is that writing must have come first, or there would have been nothing to read!

There is a more important reason however, and that is the expression "reading and writing" gives greater importance to "reading" because it comes first.  You may not think this is important, but so ingrained is the psychology of giving greater importance to the first item in a list, that we have found inexperienced volunteers making comments like "I am concentrating on the reading first and will move on to writing later".

Writing and Reading

The reality is that when it comes to acquiring literacy skills writing and reading go hand in hand, they feed off each other and you should always include both writing and reading in every session.

As you know, getting your student to repeat a word three times is a useful aid to reinforcing the memory of a new word.  Getting your student to "write" the word three times as well, is a powerful addition to that process.  The sheer mechanical process of writing the word and forming the letter shapes reinforces the visual memory of it and improves retention.

It doesn’t just work for basic skills either.  I attend a lot of meetings and often take detailed notes.  I find my memory of the meetings where I take notes is better than for those meetings when I don’t.  Indeed, so effective is the memory reinforcement of writing notes, I find that I seldom need to consult them!

Starting Writing

Many students with literacy problems often have very poor handwriting skills, they find writing hard work and the results unattractive.  The lack of practice over the years has simply made matters worse, writing is a precise skill, but with frequent practice it can be improved.

The are a number of ways to make practising more effective.

It is important for the student to be able to visualise the letter shapes.  At the early stages this can be helped by encouraging your student to trace out a letter shape at large scale with their finger on the table or a notepad.  It is possible to buy large format letter shapes (or make your own) which the student can trace over; if these letter shapes have different tactile surfaces, all the better.

Another useful technique is for you to hold the pen and ask your student to tell you how to draw the letter shape.  Be quite explicit about insisting you be told what to do (starting with where to put the pen on the pad), and follow those instructions.  This can be highly interactive, following instructions exactly, going wrong and getting immediate feedback from your student is not only a powerful learning technique, it can be fun too.  Your student will learn quite a lot in such a session, not least what happens when you try and draw the letter with the pen starting in the wrong location.  It also helps develop the student’s skills in giving clear and unambiguous directions, a skill with far wider application.

Although each letter shape is different, there are a number of common strokes, which when combined in different ways, make the individual letters.  These include vertical strokes, horizontal strokes, diagonals, loops, curls and circles all in different sizes.  Practising the strokes in attractive patterns will help to develop the motor skills to make writing more fluent.

Developing Writing

Early writing will start with the formation of each letter shape independently (this is known as precursive script).  However, as your student’s skills develop, you will want them to move towards joined up writing (or cursive script).

It is only when you move to joined up writing that the importance of forming letter shapes properly comes into full prominence.  If the pen does not start the letter shape in the correct location, it will not end up at the right point to start the next letter. 

All this means that it is vital to teach the correct way to form each letter from the very beginning; learning how to write is enough of a challenge without having to learn it all over again when moving onto joined up writing.

Most of us know instinctively how to form letter shapes correctly, after all we use that knowledge every day in our own writing.  However it is so instinctive, that it is often difficult to describe clearly.

Illustration on Forming Letter Shapes

To help you here, we have included a table of letter shapes describing the sequence of strokes for each letter, both capital and lower case; numbers are included too.  You will find it at the end of this section.

More Writing Techniques

Another useful technique at this point is to jot down a few of your student’s own comments in pencil and ask them to trace over the text in biro.  Following correctly formed letter shapes reinforces good habits, and writing their own words is an added incentive.

However, if your handwriting is like mine, this may not be such a good idea!

It is at this point that some clever computer software can come to our aid.  Try "Handwriting for Windows" produced by Kath Balcombe (Educational Resources). This software produces text and worksheets in simulated handwriting with all the correct letter shapes and joins.  Even more helpfully, it will also allow you to print the text using grey dots, so they can be traced over easily – great for homework to improve handwriting outside the tuition session.  You will find contact details in the Useful Links section on Page 84 under software.

Conclusions 

Handwriting is an important communications skill and a fundamental part of basic literacy skills.  In addition, handwriting can reinforce and improve the acquisition of reading skills and is an aid to memory development.

So please, think "writing and reading", and include some writing in every session with your student.

Finally, turn overleaf to see an illustration of how to form letter shapes correctly.

 How To Form Letter Shapes

[image: image2.jpg]



Students’ Writing

Introduction

Amity believes that we should really say "writing and reading", because writing plays such an important part in the development of literacy skills, and not least, because without the written word, there would be nothing to read.   For this reason, the written work of our Students is of particular importance.

The Worlds of Richard Walker 

Richard Walker joined Amity's Thamesmead Club as a Student from 1989 until 1999.  After an initial period concentrating on basic skills Richard developed a passion for writing short stories, in which he showed a natural talent and flair for structure and spinning a yarn.  A selection of his stories starts on Page 53.

Clare Woodward

Clare Woodward is a Student at our Carnegie Club.  She joined us in January 1998, and has been developing her literacy skills ever since.

We suggested to Clare that she tell us more about her physiotherapy sessions, as a way of practising her writing.  This soon developed into a detailed and courageous biography, which you will find on Page 68.

The Worlds of Richard Walker

Richard Walker joined Amity's Thamesmead Club as a Student from 1989 until 1999. After an initial period concentrating on basic skills Richard developed a passion for writing short stories, in which he showed a natural talent and flair for structure and spinning a yarn.

As might be expected, Richard's Volunteer Tutor encouraged his writing work, building on the motivation and interest thus generated, and greatly enhancing both Richard's literacy skills and personal confidence.

The stories published here were written over a four-year period, and each represents weeks and sometimes months of work.

All of the stories were written in manuscript, which has been transcribed for publication.  More recently however Richard has had access to a Computer acquired by Amity for its Computer Literacy Project, and has been drafting his latest tales using a Word Processor, a facility he has greeted with enthusiasm.

Originally published by Amity Reading Clubs under the title of "The Worlds of Richard Walker", his stories are:-

· The Fire in the Woods.  (See Page 54).

· The Prince.  (See Page 55).

· Victory.  (See Page 56).

· Tarp.  (See Page 57).

· The Boy and Girl.  (See Page 58).

· The Rescue of Alice and Jacki's Mother.  (See Page 59).

· The Little boy and the Leprechaun.  (See Page 60).

· The Horses of the World.  (See Page 61).

· My First Trip to Canada.  (See Page 62).

· Billy and Jacki Go For a Picnic.  (See Page 63).

· Happy Families.  (See Page 64).

· The Funfair.  (See Page 65).

· The Forgetful Robber.  (See Page 66).

· The Boy Who Never Went to Toyland.  (See Page 67).

The Fire in the Woods

Once upon a time there was a young woman and a young man who lived on the boundary of the woods.  They loved to hear the birds sing their song, it reminded them of Springtime again.  They were walking through the wood, basking in the beauty of their surroundings.  They heard someone call, it was Richard, he was on his way to see them.  Richard was a nasty character, nobody liked him.  He was a drunk, a liar and a thief.  Derek and Richard did not get on, Richard tried it on with Sarah, that is he wanted to have an affair with Sarah.  Sarah said "If you don't leave me alone, I will tell my Derek".  Richard said "If you tell Derek, I will get my own back".

Sarah did tell Derek about Richard, Derek said "I will get him", and Sarah said to Derek "He is not worth it".

The following morning Sarah and Derek went to see Sarah's parents for the weekend.  Sarah was hoping the break would give Derek time to calm down.  When they returned home they were upset to find that they had been burgled.  Derek remembered what Richard had said.  Furiously he stormed out of the house in search of Richard.  By the time Derek got to Richard's house the Police were there, Sarah had telephoned them to tell them what had happened.  Richard had been caught with the stolen goods from Sarah and Derek's house.  Richard was arrested and later sent to Prison for two years.

Now he was here again, Richard said "I am back now and will get even with you for sending me to Prison", " Why don't you just grow up and leave us alone" said Derek.

Sarah and Derek went home, they awoke that night to find the woods around their house were on fire.  All of sudden the wind came up and fanned the flames to spread to other parts of the wood.  The animals and birds were fleeing from the flames for safety.  The flames lit up the night sky for miles around.  In the distance there is a Watchtower manned by Forest Rangers who look out for fires, and other duties.  The Rangers on patrol were called Allison and Peter, it was Allison who first spotted the smoke, and she said "Peter it looks like a big fire and it is coming this way fast".  Peter, sounded the alarm, which was a very loud bell, also telephoned HQ to summon help from the other Rangers to help fight the fire.  Within minutes, help arrived at the scene, and soon had the fire under control.

The Fire Investigators were called in to find out the cause of the fire and where it started.  Within a short space of time they traced it to an area near Sarah and Derek's house, after a search they discovered an empty petrol can.  Fingerprints were found on the petrol can and it was later they discovered that they belonged to Richard.  When the Police confronted him with their evidence and found traces of petrol on his shoes, Richard confessed to setting fire to the woods.  He was convicted and sentenced to seven years imprisonment.

Richard Walker

The Prince

A long time ago, in the fifteenth century there was a Prince who lived in a Castle.  One day his Mother said to him "If your father doesn't pay the ransom Alexandra will be drowned.  Father can't pay the ransom because he spent the money - on weapons and armour to keep the peace in his Kingdom.  His daughter is being held by Richard, the Black Knight, in his Castle in Cornwall in England".  The Prince jumped on his horse and rode to her rescue.

On his way he asked some villagers for directions to Cornwall.  Two hours later he was getting closer to his destination.  As he rode nearer to the Castle he dismounted from his horse and he hid behind a bush and saw the drawbridge being lowered.  Out of the Castle rode the Black Knight on his charger.  The Prince jumped on his horse and rode towards the Black Knight with his lance at the ready to fight for his sister, the Princess Alexandra.

At last he reached the Castle and the Prince said, "If you do not set my sister free, I will kill you".  The Black Knight replied, "I will fight you to the death".  To which the brave Prince replied, "Then I challenge you to duel".

The Black Knight came across the drawbridge to meet his opponent.  Battle commenced.  Black Knight swung his sword at the Prince, the Prince leapt out of reach and swung back at the Black Knight and cut his shoulder.  "You will have to do better than that,"  laughed the Black Knight scornfully.  The Prince went for him again and a bloody fight took place.

The Black Knight lay on the ground with the Prince standing over him, his sword at the heart of the Black Knight.  "I'll see you in hell," spat the Black Knight.  The Prince plunged his sword into the heart of the Black Knight.

The Palace celebrated the return of their brave son and their beautiful daughter.

Richard Walker

Victory

A long time ago in the eighteenth century there was a man called Lord Nelson who met a young girl called Justine.  It was two years before they got married, and a message reached Justine to pass on to her husband.  The message was that her husband should report to the Admiralty to see the Admiral to find out what was going on.

The Admiral said to Lord Nelson that the French had declared war on England.  So the Captains got together and made a plan to attack the French in the year of our Lord 1805.  The Battle of Trafalgar started.

All the vessels were called in to battle and it was furious war.  There were lots of gunfire and bloodshed.  I was a cabin boy at the time.  I was very frightened.  I went below deck and saw some of the crew lying there with their limbs missing, and then I went to the gun deck and that was when I saw Lord Nelson lying there with his arm missing and one of his eyes missing.  That is where he died.

The ship was called the Victory.

Richard Walker

Tarp

A long time ago there lived a man who was so scruffy he did not care about himself or others.  One day he said, "I will change myself".  He did try to make himself look different.  It didn't work for him until he met a lady tramp who lived on a bomb-site.  He lived in one part of the house and she lived in the other part of the house.  One day they were walking down the alleyway looking for food from dustbins.  The same night they went back home to the bombed site where they lived.

The next day they went off to find their fortune.  In the afternoon they went to town.  While they were there they stopped for a rest and watched a quiz show through a shop window.  They rang up the TV Quiz Programme.  The operator asked them a general knowledge question.  "What is the name of the legendary secret city of the Incas in Peru?".  They gave the correct answer which was "Machu Pichu".

The voice on the phone told them they were the lucky bonus winners as they were the first people to call in on their first ever show.  She then went on to tell them how much they had won, which was one million pounds!  With money they built a refuge for the homeless people, and they all lived happily ever after.

Richard Walker

The Boy and Girl

A long time ago there lived a boy and girl, they were twins and lived with their Mum and Dad.  They all lived in a little cottage in the countryside.

One Spring morning the little boy shouted down to his mother and said "Is breakfast ready, Mum?".  Dad got up and went to wake his little daughter to bring her down for breakfast.  They went upstairs to wash their faces and brush their teeth and then Mum said that it was time to go to School.

Mum said goodbye to her husband.  Off to work he went.  It was late in the afternoon, her neighbour came round and said, "Hello".  Jennifer replied back to her neighbour and said  "Hello, Jackie.  Would you like to come in for a cup of tea and a biscuit?".  The friend said "Would you like me to pick up your children?".  Off she went to the school to pick up the children to take them home for tea, and then they sat down to watch the TV until it was time to go to bed.

It was early next morning they got up at 6.30am to listen to the birds singing and at 7.45am it was time to go to school.  They picked up the children to take them to school and when they went in to the classroom the Teacher said "Good Morning children",  and they said "Good morning Mr McBride".  Mr McBride said, "We are going for a walk now".

Richard Walker

The Rescue of Alice and Jacki's Mother

A long time ago there were a wicked man and a wicked woman who lived on the edge of the woods.  On the other side of the woods there lived a very happy couple with very nice children.  One was called Alice and the other was called Jacki.

One morning, Alice and Jacki went out for a walk through the wood to pick some flowers to take back home to their Mum.

The next day they woke up and looked out of the window.  They saw a stranger walking around the grounds.  They followed him to the old shack to see what was going on but when they got there they found he and his wife had kidnapped the children's mother for ransom - £75,000.  If they did not pay up the money in 48 hours their mother would be executed.

So they went away to make their own plan to set their mother free.  Alice and Jacki went to the woods with their friends to help them with the problem.  The boys put their heads together and one of the boys said "I will help set your mother free".  They went back to the shack to find out if they were still there.  One of the boys called Mack went up to the window of the shack, he looked in to find out if the kidnappers were there.  He went back and told the girls to keep very quiet so they could creep up on the two wicked people to get their mother away from the shack.

In the end the Mother and the boys and the two girls got away without paying any ransom.

Richard Walker

The Little Boy and the Leprechaun

A long time ago when I was a boy I went to live in Ireland with my parents.  We lived in a little cottage in the south of Ireland and that is where we stayed.

I got up the next day and came down for breakfast and a cup of coffee.  Then I went out for a walk in the woods.  I heard a sound coming from the bushes in front of me, so I kept on walking through the shrubs and the sounds got louder.  When I got nearer I stopped in my tracks.  As I looked down at the ground I saw a patch of toadstools.  On one of the toadstools was sitting a fairy, by the riverside playing music on a little magic flute.

Then I went back home for my lunch and I went to bed so I could get up early next morning to see what else I could find in the woods.  I saw a little door at the base of a tree.  I got on my knees to look to see what was inside and I saw a little Leprechaun sitting by a pot of gold.  He said to me "Would you like some of my gold?".  I said "No, I would not take it from you because it would not be right to take it away from you".

Richard Walker

The Horses of the World

One summer's day I went for a walk in the New Forest and saw some horses running about the Forest.  So I carried on walking through the Forest until I came to a very large opening; I could not believe my eyes when I saw some beautiful stallions.

I thought to myself  it would be wonderful if I could paint a picture of the horses and how they are used for sports like racing, show-jumping and hunting.

So I went back home to tell my Mum and Dad where I had been.  I told them I went to see some horses.

The next day when I woke up I saw someone prowling around the stables.  So we went to have a look in one of the stables.  We found one of the horses had gone missing and we went to look for it.  We looked for it everywhere, but we could not find it.

But we saw some tracks leading out of the grounds so we got in the car and we followed them.  Thank God! the horse was all right.  We put the horse in our trailer and made our way home.

Richard Walker

My First Trip to Canada

One summer's day my friends and I flew to Canada for a holiday.  We landed at Montreal Airport at 6.30pm; and we went to the luggage lounge to pick up our luggage.  We then boarded the coach to take us to the hotel so we could get settled in our rooms.

The first night we had a little drink to celebrate our first time in Canada.

Next morning we took a coach trip to Winnipeg to see them bringing in the harvest, and then we went to Calgary to see the Rodeo.  Then we went to see the Lumberjacks in competition.  We then went back to the hotel for lunch and a cup of coffee.  Then we went to our rooms for a rest.

We came downstairs to have our dinner and then I got up and had a dance with a young girl called Ann.  She was the best looking girl I had ever seen.  She wore a lace dress with a rose corsage, and her shoes were black with white pieces.

The next day we went to the beach for a picnic lunch and we went in for a swim together.  It was the best holiday I ever had.

Richard Walker

Billy and Jacki Go for a Picnic

One Winter's night I was walking down the road when I saw a very attractive young girl on the other side of the road.

So I said to myself, "I will go up to her and ask her how she is getting on".

Eventually, I found out her name.  Her name was Jacki, and so I started by chatting her up.

When we got to know each other I asked her if she would like to go out with me.  The next day I got up and went downstairs to have something to eat, and then the 'phone rang.  My mum answered it and then gave me a call.  She said "Billy, Jacki rang for you".  "She wanted to know if you wanted to go on a picnic.  I said you would love to go with her on a picnic".

We decided to go to the countryside in North Wales for the picnic, just outside a pub.

We got chatting and kissed each other on the lips.

We had caviare and cucumber sandwiches, followed by strawberries and icecream.  We also had champagne to drink.

Richard Walker

Happy Families

One Christmas Eve the boys and girls went to bed early except one little girl who lived in the small Childrens' Home, her name was Judy.  Her parents had died when she was young but now she had to rely on the staff in the Childrens Home for support.

One night Judy ran away from the Home and took only the clothes she had on.  She walked for many miles until she came to a farmhouse where her friend lived, and Judy asked her if she could stay for a few days.  Her friend took her to an old guest house on the farm, that her parents no longer used.  A few days turned into a couple of weeks.

One morning Judy was awakened by a middle aged couple who had arrived to view the guest house.  Judy ran, but the man, Harry, caught her and told her that she was safe.  His wife, Ellen, asked what was wrong.  Judy broke down and cried; she told them the whole story about her parents and the Childrens' Home and how badly she wanted a family of her own.

Harry and Ellen asked Judy if she wanted to be their daughter.  Judy was too excited to answer, "Am I going to have a family for ever and ever" she stuttered, "Yes, yes".  Ellen said "We are going to be one big happy family".

Richard Walker

The Funfair

One fine day we all went to the Funfair to spend some money and to go to the rides and sideshows.

Mary and Roger went on the "Big Wheel" and also they went on the "Dodgem Cars", and then through the "Tunnel of Love".  Mary said "let's go and find the others".

They found Philip and Gladys at the "Rifle Range" where Philip had just won a "Giant Panda" for Gladys.  "Have you seen Richard and Lorraine?", "Yes they were over by the "Big Dipper"".

The four of us then went to find the other two, and then went for some "Hot Dogs", while we were eating we also met Debbie and Spencer.

In the evening we met Hugh by the "Bingo Stand" on his own.  The time is getting on and we all met up together and decided to go for a pint and afterwards it was time to board the coach to come home.

Richard Walker

The Forgetful Robber

She asked him "where did you get the money from", Bill said "I don't know".  "Can you tell me how much is in the bag?".  Bill said "I will tell you when I am good and ready".

The next day the Police were at the door, they rang the bell.  Ann went to answer the door, when she opened it, the Police were standing there.

"I am Inspector Wyfold from Scotland Yard and I have come to speak to Bill Woods about a robbery at Barclays Bank in Catford High Street at 12.00am yesterday".  "Come in and I will fetch him for you" said Ann.

Ann went up to Bill and told him that the Police would like to speak to him.  When Bill went downstairs the Inspector asked his name and where he was at midday the previous day, "My name is Bill Woods but I don't remember where I was yesterday because I have lost my memory.

The Police said "we are looking for a red and black leather sports bag.  Do you have such a bag in your possession?".  Bill said "Yes I have, I will fetch it for you".  Whe he returned the Inspector opened the bag and found the money, "This looks like the proceeds from yesterday's robbery".  Then he said "Bill Woods, I am arresting you on suspicion of Bank Robbery!".

Richard Walker

The Boy Who Never Went To Toyland

Once upon a time there lived a boy called Timothy who lived with his Mum and Dad.  One morning Timothy got up and dressed to come down to breakfast.  After he had his breakfast he put on his coat and went out for a walk down the High Street.  He went in to the shop and asked the man for the egg and tomato sandwiches to go on a trip to Toyland.  However his plans were changed.

As his parents were going to be late back from the theatre, Timothy was staying with his big sister.  Timothy, his sister and her baby went for a walk in the Park they had a picnic and fed the ducks.  It was five o'clock in the evening when they went home.  Soon after they arrived home, the telephone rang, Timothy's sister answered the phone, she asked who was speaking, the voice said it was the Police.  "We have some bad news to tell you, there has been a train crash.  Unfortunately, both your parents are amongst the dead".

Sometime later an Inquest was held and the result was a verdict of accidental death because of a points failure.  After a year, Timothy and his sister were awarded two hundred thousand pounds compensation.  Timothy's share was put into Trust until he reached the age of eighteen.

He met a young girl in the Park whose name was Annabel, he asked her to come back to his sister's house where he was living.  Timothy was delighted when she said yes, and the following Saturday he took her to meet his sister and her husband.  After they had all been introduced, they sat down to a nice tea.  After tea, Timothy proposed to Annabel.  A year later Annabel said, "I do" to Timothy.

Richard Walker

Clare Woodward

Clare Woodward is a Student at our Carnegie Club.  She joined us in January 1998, and has been developing her literacy skills ever since.

We suggested to Clare that she tell us more about her physiotherapy sessions, as a way of practising her writing.  This soon developed into a detailed biography.

MY BIOGRAPHY

By Clare Woodward

Family

Hello my name is Clare Woodward I have Cerebral Palsy.  I was born at the Weir Hospital Balham 9 February1973.  I was 26 weeks in the womb I weighed like a bag of sugar and I was small enough to fit into the palm of my father's hand.  My dad is Brian Philip Woodward a professional wrestler and singer/song writer.  My Mum is Mary Woodward she used to be a typist and is now a Carer.  I have got two brothers called Kevin and John Woodward; Kevin is the oldest, John is the middle and I am the youngest child.

My dad has also acted on television and in films; he has also appeared in a play called Trafford Tanzi which was produced in London and on Broadway in America. 

At the moment I am in my Electric wheelchair or my manual wheelchair or walking with sticks.  The "physios" have helped me get this far.  But I never get the chance to walk normally.  I have done horse riding carriage driving and swimming, but these are part of my treatment.  What I want is something that gives me even more freedom.  The next stage in physiotherapy is Judo.  In Judo you get thrown about.  This is good because when you are thrown about you are on a mat, you are not in your wheelchair and you are not using sticks.  And you have got your freedom.  I will start off with women only and later go on to mixed groups.  Eventually I will get my own back on my best friend James who has qualified as a physiotherapist. 

School

I went to a special nursery at Streatham Common Health Centre.  I then went a playgroup, Linda Labrum was the leader.  I attended the Paul Sandifer Unit, twice a week, 10.00 a.m. to 3.00 p.m. for 6 years.  I went to Balham Health Centre to the speech therapist three times per week, for four years.

At five years of age I attended St. James the Great School, Norbury, but, because I was going to Great Ormond Street twice per week, the headmistress thought that I would be better off at a School for the Delicate.  I did not like this school because I was bullied.  Some children put clay down my back.  They pushed me into nettles.

I then went to Thurlow Park School; I liked Thurlow Park, I got more support from the teachers and staff than I did at my previous school.  When I was at Thurlow Park we went on a holiday in a long boat on the canal.  When I was at Thurlow Park school I used to do sewing each week.  I made myself a red skirt and a patchwork quilt for John’s bed.  I also made a pillow case for my Granddad and I embroidered capital K and H which I had framed for a wedding present for my brother Kevin and my sister-in-law, Heather.  When I left Thurlow Park School I then went to South London College, now known as Lambeth College.  I have completed Pre-vocation Course one 1990-91 and The Vocational Foundation 1 Course 1991-92 

Pastimes

I was a Brownie and joined in all their activities, I won many badges.  I then became a Girl Guide.  I went to Los Angles in 1998, for three weeks.  I am now a Venture Scout and have been Caving in Somerset and Scuba diving in the local swimming pool although the latter wasn’t much of a success because I could not swim and keep the mouthpiece in, so one of instructors held the mouth piece in place so that I could be taken under the water.  I also tried wall climbing at Crystal Place, the leader made a video of me which he has now studied because climbing was not much of a success. He knows the problem and says that I am to try again.  My answer is "get lost Jim"

I have been a bridesmaid twice.  The first time was in Llanelli when I was 6 years old to my Uncle Andrew and Auntie Barbara.  My eldest cousin Jacqueline supported me while they were taking the photographs so that I could hold my basket of flowers.

The second time I was a bridesmaid was in 1995, to my Uncle Peter and Joyce. They were married in Manchester.  I had my wheelchair on the Altar.  At the reception I put my feet on my Uncle Andrew’s feet and we danced the bridesmaids dance together, it was wonderful to dance.

Since 1989, each August I have been to Netley Waterside House, Southampton for a Youth fortnight party; I had a special friend Nicola who lived at Lancaster and came to Netley for our holiday together but she died in January this year.

I have been going horse riding at the Diamond Riding Centre, Carshalton, each Saturday for the part of 14 years.  I have also been on two riding holidays in Chigwell, this year I gained my Dressage Test 3 Certificate and a rosette.  When I leave college I would like to do something with horses but because I have to use a wheelchair I do not think that this would be possible.

I used to go swimming twice a week but have not been recently because my friend Nikki has had an operation so I visited her on my day off from College instead of swimming 

The local newspaper fund-raised for me and bought me an Electric wheelchair. It cost £2,500 and the insurance costs £75 per year 

Recently my bank was refurbished.  There was a step, which I could not get up.  I campaigned to get the step turned into a ramp.  This is now being done.  I had my photograph in the local newspapers and the Best Magazine.

I have had operations on my eyes, legs and feet.  In 1990 my patella went around the back of my leg, it was extremely painful.  I was in full plaster for 9 months.  When they took the plaster off, it took three large tubes of hair remover cream to get all the hair off my leg.

I am also an auntie, my nephew is the son of my oldest brother Kevin.  William Sydney Woodward was born on the 26th August 1991.

I now live with my Mum and my dog, Harry.  He is a Cavalier King Charles Spaniel and he is 5 months old.

I am on an injection now; it is called botulism and it is to help my muscles. 

Clare Woodward

Useful Contacts and Links

Statutory Organisations

Department for Education and Skills (DfES)

· Sanctuary Buildings
Great Smith Street
London
SW1P 3BT
Tel: 0870 000 2288
Fax: 01928 794 248

· www.dfes.gov.uk
info@dfes.gov.uk  

Basic Skills Agency

· 1-19 Commonwealth House
New Oxford Street
London
WC1A 1NU
Tel: 020 7405 4017
Fax: 020 7440 6626

· www.basic-skills.co.uk 
enquiries@basic-skills.co.uk 

· The Basic Skills Agency has a series of catalogues covering a huge range of literacy training materials, tuition advice and software from a variety of sources.  Much of this can now be purchased on line from their web site.

Lifelong Learning (Part of the DfES)

· Sanctuary Buildings
Great Smith Street
London
SW1P 3BT
Tel: 0870 000 2288
Fax: 01928 794 248

· www.lifelonglearning.co.uk 

The Charity Commission (London Office)

· Harmsworth House
13-15 Bouverie Street
London
EC4Y 8DP
Tel: 0870 333 0123
Fax: 020 7674 2300

· www.charity-commission.gov.uk 

The Health and Safety Executive (HSE)

· Office for London and the South East
St Dunstans House
201-211 Borough High Street
London
SE1 1GZ
Tel: 020 7556 2100
Fax: 020 7556 2200

· www.hse.gov.uk 

Office of the Information Commissioner

· Wycliffe House
Water Lane
Wilmslow
Cheshire
SK9 5AF
Tel: 01625 545 700
Fax: 01625 524 510

· www.dataprotection.gov.uk 

· (Formerly the Office of the Data Protection Commission)

Other Adult Literacy Organisations

British Dyslexia Association

· 98 London Road
Reading
RG1 5AU
Tel: 0118 966 2677
Fax: 0118 935 1927

· www.bda-dyslexia.org.uk 
admin@bda-dyslexia.org.uk  

The National Association for Special Educational Needs (NASEN)

· NASEN House
4/5 Amber Business Village
Amber Close
Amington
Tamworth
B77 4RP
Tel: 01827 311 500
Fax: 01827 313 005

· www.nasen.org.uk 
welcome@nasen.org.uk 

United Kingdom Reading Association

· Unit 6 First Floor
The Maltings
Green Drift
Royston
Herts
SG8 5BB
Tel: 01763 241 188
Fax: 01763 243 785

· www.ukra.org 
admin@ukra.org 

The National Literacy Trust

· Swire House
59 Buckingham Gate
London
SW1E 6AJ
Tel: 020 7828 2435
Fax: 020 7931 9986

· www.literacytrust.org.uk 
contact@literacytrust.org.uk 

Software and Literacy Material Suppliers

The Advisory Unit: Computers in Education

· 126 Great North Road
Hatfield
Herts
AL9 5JZ
Tel: 01707 266 714
Fax: 01707 273 684

· www.advisory-unit.org.uk 
sales@advisory-unit.org.uk 

Cambridge Development and Training Ltd.

· Lincoln House
The Paddocks
347 Cherry  Hinton Road
Cambridge
CB1 8DH
Tel: 01223 470 480
Fax: 01223 470 481

· www.ctad.co.uk 
postcentre@ctad.co.uk 

Schoolsco UK Ltd

· The Green
Ravensthorpe
Northampton
NN6 8EP
Tel: 01604 770 099
Fax: 01604 770 702

· www.schools.co.uk 
len@schools.co.uk 

Communications and Learning Skills Centre

· PO Box 621
Sutton
Surrey
SM1 2ZS
Tel: 01756 794 329
Fax: 020 8642 6862

· www.calsc.co.uk 
webmaster@calsc.co.uk 

GAMZ

· 25 Albert Park Road
Malvern
Worcestershire
WR14 1HW
Tel: 01684 562 158

· www.gamzuk.com 
sales@gamzuk.com 

· “Swap and Fix” literacy games software provide great variety; learning is fun, and you can monitor progress too.  Excellent “wordsearch” programme which can be played on screen, or printed off for homework.  New games are promised.

The Skills Factory

· Valley Mills
Delph
Oldham
0L3 5DG
Tel: 01457 821 810
Fax: 01457 821 818

· www.skillsfactory.com 
info@skillsfactory.com 

iANSYST Ltd

· The White House 
72 Fen Road
Cambridge
CB4 1GN
Tel: 01223 420 101
Fax: 01223 426 644

· www.dyslexic.com 
www.iansyst.co.uk 
sales@dyslexic.com mailto:sales@dyslexic.co 

Microsoft Education

· Microsoft Campus
Thames Valley Park
Reading
RG6 1WG
Tel: 0870 601 0100

· www.microsoft.com/uk/education 

· Sign up for their education and office newsletters which are circulated by e-mail; details at the Microsoft Web Site.

textHELP

· Enkalon Business Centre
25 Randalstown Road
Antrim
County Antrim
BT41 4LJ
Tel: 028 9442 8105
Fax: 028 9442 8574
Freephone: 0800 3287 910

· www.texthelp.com
· The textHELP programme provides one of the best word prediction programmes around, and is extensively customisable.  The ability of the programme to read text aloud, either as it is written or off the page (from a variety of sources, including web pages) is particularly impressive.

Davis Dyslexia Association International

· DDA-UK
PO Box 40
Winchester
SO22 6ZH
Tel: 01962 820 005
Fax: 01962 820 006

· www.ddai@dyslexia.com
· An American based company providing books, workshops and training on tackling dyslexia.  Their UK representatives can be reached at the above address and telephone numbers.

Learning and Teaching Scotland

· Customer Services
74 Victoria Crescent
Glasgow
G12 9JN
Tel: 0141 337 5000
Fax: 0141 337 5050

· www.ltscotland.com
enquiries@ltscotland.com 

White Space 

· 41 Mall Road
London
W6 9DG
Tel: 020 8748 5927
Fax: 020 8748 5927

· www.wordshark.co.uk 
tigg@wordshark.co.uk 

· WordShark delivers a lively set of literacy and numeracy games, which include specific tutor controls and internal monitoring facilities.  White Space also provides other basic skills programmes.

Kath Balcombe (Educational Resources)

· 10 Collingwood Drive
Bowbrook
Shrewsbury
SY3 5HP
Tel: 01743 356 764
Fax: 01743 340 062

· www.kber.co.uk
kath@kber.co.uk
· Kath Balcombe’s “Handwriting for Windows” enables you to draft text in hand-written script, with all the joins in the correct places.  You can also print the text in greyed out dot form to enable your student write over them; excellent for worksheets and homework.  It is extensively adaptable to meet your stylistic needs.  A solid product which fits easily on a single floppy disc; highly recommended.

Don Johnston Special Needs

· 18/19 Clarendon Court
Calver Road
Winwich Quay
Warrington
WA2 8QP
Tel: 01925 256 500
Fax: 01925 241 745

· www.donjohnston.com 

· Large range of special needs tuition material and software.

Learn How Publications

· 10 Townsend Avenue
Southgate
London
N14 7HJ
Tel: 020 8524 4642
Fax: 020 8441 1459

· www.learnhowpublications.co.uk 
info@learnhowpublications.co.uk 

Other Useful Links

The Charities Aid Foundation (CAF)

· Kings Hill
West Malling
Kent
ME19 4TA
Tel: 01732 520 000
Fax: 01732 520 001

· www.cafonline.org 
enquiries@caf.charitynet.org 

· Huge Web Site; full of information advice and support services for charities.

BETT 2002: the annual education technology show at Olympia, every January.

· www.education-net.co.uk 

The Education Show: annual education resources show, normally in March.

· www.education-net.co.uk 

The BBC Skillswise Pages

· The BBC have a vast web site with a great deal of material on education for all ages.  The Skillswise pages cover basic skills for adults, including both literacy and numeracy, together with advice, quizzes and worksheets.

· www.bbc.co.uk/skillswise 

InKinddirect

· PO Box 140
20 St Mary At Hill
London 
EC3R 8NA
Tel: 020 7204 5003
Fax: 020 7204 5551

· www.inkinddirect.org 
charities@inkinddirect.org 

· Recycles surplus materials, equipment and stock (including computers, printers and software) to charities and not for profit organisations at modest cost.  There is an annual membership fee.

Trust Thamesmead

· Thamesmere Pools
Thamesmere Drive
London SE28 8RE
Tel: 020 8311 4470
Fax: 020 8312 0311

Rathbone CI

· 4th Floor
Churchgate House
56 Oxford Street
Manchester
M1 6EU
Tel: 0161 236 5358
Fax: 0161 236 4539

· www.rathbone-ci.co.uk 

· Formerly known as the National Elfrida Rathbone Society.  Now concentrating on employment and training schemes.

Federation of Enfield Community Associations (FECA)

· An umbrella group representing residents associations in the London Borough of Enfield.  A young web site, but one which show the potential for such organisations.

· 11 Mottingham Road
Edmonton
London
N9 8DX
Tel: 020 8245 3593
Fax: 020 8372 5870

· www.feca.co.uk 

Amity Reading Clubs

61 Cedar Road

Sturry

Canterbury

Kent
CT2 0JG

Tel: 01227 711012

Fax: 01227 719364
www.amity.org.uk
philipglascoe@amity.org.uk 

( Amity Reading Clubs 1974 to 2002
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