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FOREWORD BY GLADYS GLASCOE, FOUNDING ORGANISER

I well remember the delight I felt when Betty Cooper asked me if I would consent to her focussing her HNC Business Studies Extended Essay on adult literacy, and in particular, on the work of Rathbone Reading Clubs, the adult literacy scheme I had founded in 1974 with my husband, Philip Glascoe.  At the time, I hoped the study might be used as a training resource for our Volunteers, but the final result exceeded my expectations, and the fact that Amity Reading Clubs (as we have become) is republishing it, is evidence of its enduring merits and relevance more than twenty five years later.

A great deal has happened in the world of adult literacy over that twenty five years.  After the initial excitement of the pioneering work of ALRA (the Adult Literacy Resource Agency) in the mid 1970’s backed up by the BBC’s “On the Move” literacy programmes, recognition of the needs of the adult illiterate went into decline.  Although not generously funded, ALRA was succeeded by the cash starved ALU (Adult Literacy Unit) and ALBSU (Adult Literacy and Basic Skills Unit) which concentrated on innovation, leaving mainstream funding to local authorities, whose budgets came under increasing pressure from central government.  The BBC kept on broadcasting the “On the Move” programmes, albeit in late night or early morning slots, but did not make any more.  In short, adult literacy slipped off the education priority agenda and languished for nearly twenty years.

It was the new labour government in 1997, with its “education, education, education” agenda which began the process of change.  By this time, ALBSU had become the Basic Skills Unit (BSU), and as the government began to discover the full extent of basic skills deficiencies in the UK, upgraded the BSU to the Basic Skills Agency, under the chairmanship of Sir Claus Moser.  The Moser report of 1999, ‘A Fresh Start – Improving Literacy and Numeracy’, concluded “it is estimated that around 7 million adults have poor literacy skills.  This means that one in five adults reads and writes less well than an average 11 year old.  An even greater number have poor numeracy skills”.  Reading Betty Cooper’s extended essay, it is tragically apparent the country’s skills base has declined over the last twenty-five years, not improved.

By way of response, Tessa Blackstone, Minister of State for Lifelong Learning announced that: “The Government is today making a pledge that, for as long as we remain in office, we will give high priority to reducing the number of adults with poor basic skills.  We will treat this objective with the same urgency and the same passion as getting the basics right in schools.  “Education, education, education” is for adults too!”

This is welcome news indeed and Amity Reading Clubs is ready, willing and able to play its part, as it has done for nearly thirty years.  Although if you had told me in 1974 that our work would be even more essential thirty years on, I would have laughed.  A salutary lesson in how the needs of the disadvantaged and handicapped can be so easily ignored or forgotten.

Gladys Glascoe
INTRODUCTION BY BETTY COOPER

Writing my extended essay for the HNC Business Studies (Public Administration ) course was something of a watershed for me.  I had been a volunteer with Amity Reading Clubs for several years, but working on the study reinforced my commitment to adult literacy in an unexpected way, I became something of a zealot, needing to continue to develop and deploy my skills.

It was only when I had to sell my flat and move to Whitstable at the end 1999 that I finally relinquished my duties as a Supervising Tutor and volunteer with the Clubs.  By this time I was the longest serving volunteer by far (apart from the Founding Organisers).  I had also served as honorary secretary to the Clubs since the late 1970’s, but here, my attempts to stand down were short lived, and I continue in the role today, although my worsening arthritis and increasing age (I am now in my late sixties) are telling me that this role too will have to be surrendered soon.

This makes it all the more enjoyable to learn that Amity Reading Clubs want to republish my extended essay.  To have found it at all, after all these years was a minor miracle; but seeing it scanned, and reformatted for publication on the Club’s web site is wonderful.

Re-reading my essay today, I am intrigued to see what has changed and what has remained the same.  The Amity approach to adult literacy tuition has proved to be very robust and enduring, much like the organisation itself.  The interviews with volunteers and students are almost timeless, much of them could have been written yesterday.  My exploration of adult literacy providers and the need for their services is more depressing, there have been many changes but little improvement, rather the position has got worse.

Perhaps the biggest single change is new technology, and I am pleased to say that I was one of the key promoters for its introduction into Amity’s work.  Laptop computers and specialist literacy software are now basic resources at every Amity venue, but underlying its use is the solid backbone of the one-to-one student – volunteer relationship.

Amity is smaller now than in the heady days of the late 1970’s and wholly voluntary.  It has been these changes which have enabled it to survive the funding cuts of the 1980’s and 1990’s and continue to flourish.  One of Amity’s key objectives has always been the promotion of its unique approach to adult literacy tuition, and with the arrival of the “internet” this has now become a realistic goal.  Its web site, www.amity.org.uk now contains a huge amount of information about the organisation and its style of operation, as well as providing a wealth of information for the volunteer.  Not surprisingly, it is now attracting international attention.

Before encouraging you to read the document, one final comment.  Reading the essay again after all these years, I find I have used the “male” gender throughout, which looks alien to modern eyes.  That was customary in 1977, and using non-gender specific pronouns then would have been thought odd.  Nowadays, it jars horribly.  However, when I tried to amend the essay in accordance with modern usage, it was such a huge task, I abandoned it.  Please accept this as it was originally written, rather than how I would write it today.

Betty Cooper
CHAPTER 1

BACKGROUND: INCREASING AWARENESS OF CONTINUING PROBLEM OF ADULT ILLITERACY IN THE UNITED KINGDOM

In every nation of the world there is a varying proportion of adults in the population who are illiterate either “crudely”, that is totally unable to read or write in their own vernacular or “functionally” that is unable to read or write at the level of an average nine year old child in primary education.  In underdeveloped countries such as Niger or the Central African Republic this percentage of adult illiterates can be as high as 95%.  Since in these countries primary education is either non-existent or very rudimentary, such a figure is understandable.  However, when the figures of adult illiterates in the developed industrialised nations of the West are studied a more surprising result emerges.  The figure in nearly all Western nations hovers around 3 – 4%.

In terms of the population of the United Kingdom that means that some 2,000,000 adult citizens are either quite unable to read and write, or can do so at a lower level than that of a nine year old child.

In fact, that 3% is something of an underestimate.  Although in 1964 the UK reported complacently that "Britain has no problem of illiteracy amongst adults”
 in 1945 Sir Cyril Burt had estimated that 2% of the population were crudely illiterate while 15 – 20% were functionally illiterate; in the United States of America 10.8% of military recruits for World War II were functionally illiterate.

It should be noted that while the British and American statistics relating to illiteracy takes a functional level of an average nine year old child as “literate” the UNESCO Report of 1951 anticipated the level of literacy to be equal to that of a thirteen year old child,  i.e. three years of secondary schooling.  Another factor to be kept in mind is that the British figures exclude immigrants, those in Special Schools or considered “ineducable”.  If these categories were to be included it is at least probable that the percentage of illiterates in the U.K. could reach 25 – 30% of the adult population.  A figure of that magnitude in a so-called advanced nation, 100 years after compulsory primary education was introduced certainly gives no cause for complacency.  It indicates some serious failings in the educational system,.

Of what importance is functional literacy to the average labourer or housewife?  What is the definition of “literacy”.  There have been many definitions of literacy and I quote from a few only:

"Modern society assumes an ability to handle print.”

"A person is literate who can, with understanding, both read and write a short single statement on his everyday life.”

"A person is functionally literate when he has command of reading skills that permit him to go about his daily activities successfully on the job, or to move about society normally with comprehension of the usual printed expressions and messages he encounters.”

The lengths to which people will go to hide their inability to handle the printed word are indications of the shame and disgrace they feel.  The ploy of the empty spectacle case "Oh, my glasses are at the menders"; the right arm in a sling, or bandaged fingers "I can't write at the moment"; inability to "decipher" a relative’s handwriting in letters; the labourer taking his time-sheets home to work on; all these and many more are used to hide the truth.

In terms of individual loss an inability to read and write can certainly lead to loss of promotional opportunities, monotonous poorly paid employment, narrowness of social contacts and difficulties in dealings with State and local government authorities with their innumerable forms and "written" demands.  There is also the personal diminution of regard and self-confidence, preventing the individual taking a full part in the life of the family and community.

An interesting factor is that of intelligence levels.  By no means are these illiterates all of low intellect.  A classification was attempted in 1970
, which showed that 5% of students were of superior intelligence, and 45% were of average intelligence.  This indicates that there are many reasons for illiteracy beside the generally assumed one of poor learning ability.

In 1973 R. Michael Haviland published his Survey of Provision for Adult Illiteracy in England.  Among his findings was that although there were some 217 adult literacy programmes operating in England only just over 5.000 adults were receiving about six months teaching, from about 1,800 tutors (some 900 were volunteers).  His conclusions mirrored those of the British Association of Settlements "Right to Read" campaign (see Chapter 3): That it was necessary to co-ordinate and widen the provision for tuition, and to publicise the provision as plainly as possible to enable those who were illiterate to find a source of help quickly and easily.  Haviland recommended a National Adult Literacy Resource Centre to be set up to fulfil all these functions and support research and special projects into the problems.

In Chapter 2, I show how these suggestions were met by the introduction of the Adult Literacy Resource Agency in 1975.

CHAPTER 2

DEVELOPMENT OF CAMBRIDGE HOUSE LITERACY SCHEME, AND ALSO OF THE ADULT LITERACY RESOURCE AGENCY

The growing awareness of the extent of adult illiteracy in Britain was nothing new to existing schemes.  The Cambridge House Settlement in Camberwell had been working among the poor in Camberwell and Walworth since 1897 providing various 'social services for the community.  By 1965 these services included legal advice, community relations, youth clubs and various others.

In 1965, the then head of Cambridge House, Robin Guthrie, discovered that a member of the Boys’ Club was unable to write and asked a Cambridge House resident to teach him.  The first literacy teaching was most successful, and the boy brought along a friend who also wanted to learn; news of the literacy classes spread and enquiries were received from all parts of London.

By 1967 the scheme had more then 100 pupils and had already split into a language scheme for non-English speakers, run by Mrs. Bennett, and a literacy scheme headed by Anthony Hurst.  A full-time director, Rachel Woods, was appointed in 1967, and the Inner London Education Authority was approached to supply financial help.  After studying the Cambridge House Report on the growth and development of the literacy provision, the I.L.E.A. agreed to pay the Director’s salary and make a contribution for books and materials and travelling expenses of the tutors. 

At this time, much of the tuition was on a one-to-one basis, believed by many educationists to be the most effective means for combating illiteracy.  Much of the tuition was carried out in the student's home with the tutor visiting.

However as the Cambridge House scheme grew, so it became more difficult to develop.  By 1971 the scheme had 200 students, and the same number of volunteer tutors spread over London.  Difficulties of logistics and supervision required a split between north and south of the River Thames, Beauchamp Lodge in Paddington was developed as the centre for North London, while Camberwell retained the southern base.  This was in 1974, and led to an improvement in both provision of resources and follow-up and support for both students and the volunteer tutors.

Today the scheme has about 100 students and the same number of tutors, and operates within a 3-mile radius of Camberwell.  Both volunteers and students are gathered by referrals from many sources.  The B.B.C. programme “On The Move” and “Your Move” have stirred much interest in the three years since their inception, and both would-be students and keen volunteers are passed on to literacy groups by the B.B.C.  Public libraries, social workers, family and friends and “word of mouth” and publicity by the mass media all yield referrals.

The Cambridge House Literacy Scheme (which is now run independently of the Settlement) estimate that their students are 60% male in the age range 20 - 40 years, However, volunteers are 80% women, mainly middle-class middle-aged ladies with afternoons free.  This is necessary because apart from personal home tuition, classes for shift-workers are held during the day.  Cambridge House now operates a number of tuition schemes specifically designed for groups with different needs.  For example an Monday evening is a group in the transitional stage - that is, now functionally literate but with spelling difficulties which need help before the student is ready to move on to Evening Institute studies held by the I.L.E.A. for below-average readers.  Wednesday morning class is held for mothers with babies.  A crèche is provided for the children so that the women can study more easily, and on Tuesday evening is the men’s group so that man who might feel embarrassment at declaring their illiteracy before women can feel more at ease.  In all of these groups the numbers are limited to a maximum of twelve students so that individual attention is available.

Financially, Cambridge House Literacy Scheme is quite comfortable.  The I.L.E.A. grant has now increased to £28,000 per annum and five full-time workers are employed on producing resources and administration of the groups as well as interviewing students and volunteer tutors and giving training and support to the volunteers.

Following the development, of pressure groups such as Cambridge House, the British Association of Settlements and other literacy groups then operating, the Department of Education and Science established the Adult Literacy Resource Agency.  A.L.R.A. became operational on 1st April 1975 with a grant of £1 million for 1975/76.  The brief was to help local education authorities and voluntary organisations tackle the problem of adult illiteracy.

In October 1975 the British Broadcasting Corporation started its Adult Literacy programmes on both radio and television - "On The Move”.  These programmes were produced in close collaboration with A.L.R.A. and the National Committee for Adult Literacy.  The interest shown in this led to a great increase in both volunteers and would-be literates.  By October 1977, A.L.R.A. was able to show a ten-fold increase in students under instruction from the 5,000 estimated by Michael Haviland in 1973 to 55,000 in March 1976.
  By the time of the A,L.R.A. Annual Report published in July 1977, the figures had risen to over 65,000 students and 44,500 volunteers.
  The Agency was funded for three years’ operation only.  The brief was to assist in special projects, encourage local authorities to initiate literacy courses specifically for adults, (excluding non-English speakers for whom other arrangements were available) and support research into adult illiteracy (see Appendix 4 for the A.L.R.A. brief).

The work of A.L.R.A.  is due to come to an end in March 1978 and for some time there was concern among literacy workers as to the future.  However, financing for voluntary organisations has, in many cases been taken over by the local education authority and other financial sources.  In addition the Department of Education has recently announced provision of £200,000 per year from April 1978, to continue funding research and new projects into adult illiteracy.


CHAPTER 3

DEVELOPMENT OF ADULT LITERACY TEACHING AT BLACKFRIARS SETTLEMENT

In 1959 a Youth Club that had been founded by Miss Tennant for E.S.N. children in the Blackfriars area started literacy teaching through the youth worker, John Pitts.  This club was affiliated to the National Elfrida Rathbone Society through the liaison of Anne Evans then the London Development Officer for the Blackfriars Settlement.  The literacy teaching at this point was mainly for youngsters willing and needful of literacy teaching.  Help in setting up the scheme was also obtained from the Cambridge House Settlement Literacy Scheme which assisted in working out the methods of teaching these youngsters.  John Pitts widened the concept from E.S.N. teenagers to include those “at risk” – delinquents, deviants and under-achievers.

The literacy classes were offered in short sessions in the context of the existing youth club with special volunteers willing to accept the additional responsibility of training for this task.  At this point the principle of one-to-one teaching was being applied.  The I.L.E.A. was approached to fund a 2/5th appointment and Frank Hancock joined the scheme from 1969 until February 1970 when the post was increased to 3/5th and Mrs Gladys Zonena joined the literacy scheme.  Mrs. Zonena had special qualifications for this task, she was professionally qualified as a teacher with a degree, holding a linguistics training element.  At that time she was employed as a teacher of secondary school age boys, and had previously taught initial reading to infants and remedial reading at a later stage.  (It is generally accepted in teaching that anyone wishing to specialise e.g. in E.S.N. or the physically handicapped should have as a background substantial experience of teaching the norm.

Frank Hancock also continued to work with the scheme for some time before completing his course at the London School of Economics.  At this time, the reading classes were being held two evenings a week and this was increased to three.  There were some 10 - 12 volunteers and a number of students, including Joan, Dick, Tom and Jane
 who all suffered from some form of mental illness and/or emotional difficulties

The increase in volunteers and classes created many problems.  The premises at the youth club were very cramped and subject to interruption from disruptive elements as  well as disturbance from disco nights and other activities at the club.  The space available for withdrawal from the group for confidential phone calls, interviews etc. was also very limited and therefore it became imperative for the reading group to move into the Settlement premises in Nelson Square.  This move offered the facilities for private interview rooms but also offered the volunteers and students the chance to work in one big room although still on a one-to-one basis.  Initially, both students and volunteers were shy of this “public” venue and of the other couples.  But gradually this wore off as the evidence of many others in the same position gave both students and volunteers more confidence and sense of mutual support.  From this of necessity a club atmosphere grew.  Mrs. Zonena realised the benefits to be derived from this, in terms of mutual support and ease of supervision by the professional worker.

By November 1970 the scheme had some thirteen students with a steady stream of referrals, but insufficient volunteers to be able to accept all would-be students.  By now, Mrs. Zonena was at Philippa Fawcett Teacher Training College as a lecturer in English and Drama.  Through this work and her previous experience she was convinced that a major valuable factor in training was the opportunity for discussion and advice relating to the student / volunteer working together.  Also the need for a student to work with just one carefully selected volunteer, rather than frequent changes of teachers, to give security and continuity to the students, although occasionally this principle of firm matching had to yield to the need for flexibility.  Another useful factor was the value of informal general discussion between the professional teacher volunteers and students all together in an informal venue - often the local hostelry.

Tutorials and seminars were also introduced for the volunteers with whole-day conferences where reading and literacy experts could talk to the volunteers and give guidance and advice, offering tutorial refreshment and stimulation to the methods used by volunteers with their students.

The underlying principle of all training was the linking of theory with practice.  An induction interview preceded the volunteer’s contact with students.  Initial experience might be of several students or the volunteer might be matched from the start.  Since no two students were identical, no rigid programmes were possible.  Volunteers when they required it, were offered the help most suitable to their student and identified literacy aims.

The influence or the Blackfriars Settlement was also strong in the literacy scheme.  The practice of befriending, counselling and guiding the students in their own life, helping with form-filling and other tasks was part of the original scheme envisaged by John Pitts and Frank Hancock and continued by Mrs. Zonena.  The policy of a personal and individual approach to both students and volunteers needs did not preclude widening the students’ horizons and socialisation outside the club.  Other activities were organised as part of the scheme, including various outings, carol singing and other group activities, which were very successful in cementing the Club atmosphere and helping the students to attain a certain level of social behaviour and ability to cope in a wider circle of acquaintances.  There was a strong commitment at all times to the need for attention to the clients' perceived needs in the context of their social background.

The scheme was visited by Mr, Sidney Heaven, I.L.E.A. Further Education Inspector; later by Dr. Mary Wilson and Mr. Wilf Brennan of the Special Education Inspectorate.  At the peak of the scheme, by 1972-73 the Blackfriars literacy club was catering for some 45 - 50 students.  In 1973 there grew a tendency for the policy of the Settlement to change from individual casework to community action.  This coincided with a wider public interest in the problems of the adult illiterate which had been stimulated by the British Association Settlements’ campaign “The Right to Read”, on the Steering Committee of which Mrs Zonena represented the Blackfriars scheme.

An application to the I.L.E.A. by the Warden of the Blackfriars Settlement resulted in the increased allocation of one whole literacy worker.  Mrs, Zonena refused this post subject to the change of brief by Blackfriars, from the special to the normal adult illiterate.  The Cambridge House Scheme was also operating with normal adult illiterates in the same area of South East London.  Mrs. Zonena and a senior volunteer Mr. Philip Glascoe left Blackfriars Literacy Scheme and set up a scheme of their own – the Rathbone Reading Clubs, to continue their work with the educationally handicapped.  They were supported by a number of other Blackfriars volunteers including Mrs Judith Rose and Mr. Stephen Portlock.

Subsequently Diane Hux joined Blackfriars as their Literacy worker and sought Trade Union support in recognising the needs of their illiterate members.  This has now become a special project of the Scheme.  Ms. Hux has sought to convince first the Unions, then through them the employers, of the need for workers to receive tuition for literacy during the daytime, in the same way that other workers are allowed day-release for craft training.

The need is for sensitive understanding and help from employers for their employees who suffer from functional illiteracy.  The embarrassment and potential risk of dismissal prevents many workers seeking help or admitting their handicap to their work-mates or employers.  Yet, after a long day at work, the difficulty of turning out to evening classes and having to concentrate on the skills required to master reading and writing (after previous years of failure) makes the effort almost too much.  Acceptance by Unions and employers that literacy is another tool in training workers for promotion and more skilled work is of utmost importance, it is this idea that Diane Hux and her ALRA-funded worker Allison Tomlin have been working on for over the last three years.  The T.U.C. has been supporting the need for adult literacy teaching for workers as a right since 1974 and have frequently reiterated their commitment to this right.
  Following a general approach to employers in the area, supported by some of the Unions, co-operation by a number of the employers has been gained and now some workers are released from their work for two hours.

Apart from the ability of the student to study during the day, when they are less tired, this day-release indicates some degree of commitment and understanding on the part of the employer, and lessens the need for concealment, which releases the worker from some of the tensions and stresses involved in hiding their disability.

As well as activity on the local level, the trades unions have been seeking to become involved on a national level, and much discussion has taken place between literacy workers and the unions at Blackfriars as to future approaches to employers and extending the day-release scheme.

At present, the Blackfriars literacy Scheme has funding from I.L.E.A, for one full-time worker and part-time secretarial help, with £11,500 per annum.  A.L.R.A. has funded a full-time worker for the Unions project for the past three years and added £500 per year to that for other expenses.  However, A.L.R.A. is to be wound up in March 1978 and replaced by the Adult Literacy Unit which can only fund new projects.  Miss Hux and Miss Tomlin are urgently seeking other sources for funds to continue and expand their work.

The scheme currently has 45 students and operates two day and two evening classes a week.  Most students are still taught on the one-to-one basis so that they may proceed at their own pace towards their own self-perceived goal.  However, there are also group classes with 10 students, three volunteers and one professional staff present.  Three students are being taught in their own homes for individual reasons.

CHAPTER 4

ORIGINS AND DEVELOPMENT OF RATHBONE READING CLUBS

In May 1974 Mrs Zonena and Mr Glascoe felt it was appropriate for them to set up a literacy organisation of their own, following the mode of operation already practised et the Blackfriars Settlement.  Club growth could be effected in a “mushroom fashion, expanding in accordance with identified local needs.  The requirement was that the location of a club should be where both students and volunteers had only short easy journeys and it was envisaged that supervising tutors would be paid and supported by local Adult Education Institutes to which the club would attached.

The first Club was opened in June 1974 at the Minet Library, in Burton Road, SW9, and funding was undertaken by the Cowley A.E.I. in May 1975.  The facilities for this first club were organised by Mrs Jenny Armour, then Special Services Librarian in the Lambeth Borough Amenities Services.  Mrs, Armour had visited the Blackfriars Literacy Scheme and herself suggested that the Minet Library would be a suitable venue for a club.

In addition to the premises, support from the Lambeth Amenity Services included porterage at the library in the evenings, coffee for refreshment, telephone facilities and books from the Special Collection.  This support has continued at all Rathbone Reading Clubs on Borough premises.  The use of these facilities is an example of the way by which the Rathbone Reading Clubs identify and utilise latent community resources.  This benefits the community and makes it more mature, and provides an efficient and economic base for operating the scheme.

In the beginning both Mrs Zonena and Mr Glascoe ran the club at the Minet Library on Wednesday evenings with 17 volunteers and 17 students.  In the autumn of 1974 Mrs Zonena finally left the Blackfriars Literacy Scheme and opened the Minet Library Club on Tuesday and Thursday evenings in addition to the Wednesday club.  A former Blackfriars volunteer joined the Rathbone Clubs and opened at St. Saviours Church Hall, Peckham, SE15.  This tutor was Mrs. Judith Rose now Rathbone Clubs Co-ordinator.

The accommodation at St. Saviours was made available by the vicar, Rev. Hawsey, following an introduction by Desmond Palmer, the local community worker.  Mr. Palmer had met Mrs. Zonena through Richard Balfe a G.L.C. Councillor and a Blackfriars volunteer tutor.  So the ripples of community contact are ever-expanding.  The financial support for this club came from the Frobisher A.E.I. until the club moved to other promises in Lordship Lane, SE22.

A further club was opened in a basement room at the Streatham Pool, in Streatham High Road, S.W.16.  These premises were again obtained through Lambeth Amenity Services.  At first this club was supervised by Brenda Planner yet another ex-volunteer from Blackfriars who joined Mrs. Zonena.  However, shortly afterwards Mrs Planner was seconded to a Social Work course and left.  Mr, Glascoe took over at Streatham Pool and under his supervision the club developed.

As the clubs grew and developed so a clear policy regarding the recruiting of supervising tutors has been established.  It is considered necessary for the supervisors to be professionally qualified or educationally acceptable to the I.I.E.A. as suitable for the panel of teachers.  Their qualifications should ideally include primary teacher-training and some experience (preferably within the clubs) to give a background of teaching reading and teaching through exploration and sharing experience.  As the number of clubs increased, so the organisers sought to enlist supervisors from among volunteers who were professionally qualified.  This source of recruitment thus means that the supervising tutors will have insight into volunteers, needs in terms of support.  Emphasis in laid on the importance of the autonomy of the student’s literacy aims.

However, notwithstanding this policy of recruiting professionally qualified supervising tutors for the clubs, it has sometimes been necessary to press into service with the minimum of training, individuals who are particularly apt, principally because of their training as primary teachers.  On occasion this has worked very well, but it is probably greatly due to the fact that these new tutors have been known to Mrs, Zonena either professionally through her work at Teacher Training College and/or socially and have integrated readily with the existing group.

A further development in the induction of a new supervisor is the idea of sending one or two experienced supervising tutors to open and develop a new club.  At the same time the new recruit or experienced volunteer is inducted as the supervisor at that club.  Thus the club becomes firmly established by experienced workers, and the new supervisor can benefit greatly from the support of the experienced members.  This is proving very successful both in establishing new clubs and grounding new tutors.  It is also important to remember that the supervising tutor is always in contact with colleagues and the organisers through the Management Group and members of it on a formal and social basis.  This two-way contact is important for giving feedback to the total organisation of the nature and quantity of support needed by supervisors and for disseminating the policy formulated by the Management Group to the clubs.  This contact is crucial to the maintenance of the spirit and intent of Rathbone Reading Clubs,

After discussion by the entire group of supervising tutors on the question of recruitment, induction, training and support of volunteers, a decision was made to produce a training manual and the concept developed of a two-tier training programme.  The training of volunteers is seen as being specifically different from that required by the supervising tutors themselves.  Because the volunteer responds to the student and works within the parameters of the students’ own self-perceived needs while gently extending that perception, broadly speaking volunteers need what they need when they need it.

The supervising tutor, on the other hand, needs to feel in touch with the whole picture of literacy work and confident of having at their fingertips a full repertory of skills, including those of Group management so that they are capable of supporting the volunteer no matter what problem may arise with their teaching of students.

The number of clubs and their size increased steadily over the three years 1974-1977, in response to demands from various quarters - offers of suitable premises; availability of suitable supervising tutors; numbers of students at one club living in another locality; all these and many other demands produced new clubs from Greenwich to Streatham.

One such request received in July 1976 was from the Manager of a Day Centre for the Mentally Ill at Riggindale Road, Streatham.  This was conveyed to Rathbone Reading Clubs by the Special Services Librarian of that time, Pamela Job.  Initially, Mrs Zonena was reluctant to accept this task, feeling that this was a difficult and delicate category to tackle.  Where the difficulties of the educationally subnormal are compounded by mental illness the work for the volunteer endeavouring to teach literacy is exceedingly strenuous and just as much so for the supervising tutor. However, the club was started in the daytime with a supervising tutor who was additionally trained and experienced as a nurse, as well as being a qualified teacher, then employed at the Somerleyton Adult Training Centre as a teacher of literacy.  The Riggindale Club (now known as Limetrees) has been most successful and has given rise to others in this category.

At this point it is worthy of note that support for the Rathbone Club’s individual approach has been particularly forthcoming from the Lambeth Department of Social Services, especially John Allan, Mental Health Adviser and David Baines, Area Co-ordinator in Clapham, who is also connected with CAVE.  In Greenwich a similar contact exists with Mr Manny Devaux, Assistant Director of Greenwich Social Services and the Day Care Officer, Mr. Dennis Large.

The majority of clubs have developed in Lambeth for various reasons.  A great amount of support has been forthcoming from Amenity Services and from the Cowley Adult Education Institute, which was the first AEI to support a Rathbone Reading Club, However, the development has not been confined to Lambeth.  The club started at St. Saviours Church Hall at Peckham has since moved to much more comfortable premises at the GLC/Southwark Information Centre in Lordship Lane, S.E.22, again at the instigation of Mr Richard Balfe.  This continues to thrive under the aegis of the West Dulwich A.E.I. who give unstinting support and full approval to the club, its methods and results.

Reference has already been made to the need for on-going support for the supervising tutors.  The increase in clubs made the support even more necessary in a more structured fashion.  Not least is the need to reinforce the awareness of volunteers and students that a large, tightly knit organisation lies behind them and “their own” Rathbone Club and supervising tutor.

The first meetings of what has become the Management Committee were ad hoc for the purpose of discussing and producing a leaflet and other publicity material. These were produced and are still in use.  However, it was found that meetings of all the supervising tutors engendered a strong corporate spirit, which is mutually supportive.

This was formalised in September 1976 when the organisers and supervising tutors constituted themselves into a Management Committee.  The constitution was drafted, discussed and forwarded, not only to the local Elfrida Rathbone Committee to which Rathbone Reading Clubs have been affiliated since inception but also to the National- Elfrida Rathbone Society to which the Reading Clubs became affiliated in September 1977.

The growth of administrative work connected with the development of the clubs had proved to be too onerous for Mrs Zonena and Mr Glascoe to handle in addition to their full time occupations.  It was therefore decided to employ paid workers.  In March 1977 Mrs Judith Rose was appointed Co-ordinator with a part time salary paid by A.L.R.A.  This ceases at the end of March 1978.  However, other sources of finance have been found to enable this post to be retained.  In October 1977 a fieldworker was appointed under the Job Creation Programme, by the National Elfrida Rathbone Society.  Mrs. Madeleine Stirzaker has been working for Rathbone Reading Clubs with a brief to recruit volunteers to which later was added the task of opening new clubs.

CHAPTER 5

RATIONALE OF THE RATHBONE READING CLUS

The principles on which Rathbone Reading Clubs are founded are that of dealing with the declared difficulties of the client in terms that make sense to him.  If someone has failed to 1earn to read over a long period - particularly if they have had apposite help in the past there is a need to take these facts into account.  The student needs success and needs support.  It is not possible to guarantee success but support can be assured, in particular support for his own specific aims.

It may be that the student will have an ability as a motor mechanic and be able to do anything with a car engine, but if he is unable to read a maintenance manual, or unable to remember for long enough how to write down the names of spare parts, he will be prevented from gaining promotion his abilities would otherwise recomend for him,

The teaching schemes of Rathbone are individually based to meet the needs of the student, such as I have described above.  The statement often quoted "All happy families resemble each other, each unhappy family is unhappy in its own way" applies just as much to adult illiterates who have individual causes for their disability.  For this reason, if for no other, the students who come to RRC, are so disparate that they could not be integrated into a group for teaching purposes.

A teacher of young people learning to read at the normal age will note that the process is so fast and can be compared with the process of acquiring speech.  It seems perfectly easy, rapid and pleasurable.  This last factor is extremely important, and it is the function of the relationship between teacher and taught to ensure that the process is always pleasurable.  When dealing with those whom the system has already failed, it is necessary to come back to the first steps in the process of learning to read in order to understand the students in their own terms, and to present them with a neutral area where friendship, acceptance and an effort to adapt the techniques of teaching reading to suit an individual’s particular circumstances, may be found.

While it is impossible to describe a typical or average student, it is possible to describe their introduction into Rathbone Reading Clubs.  The referral sources are infinite  Social Services, schools, Adult Education Institutes, doctors, church ministers, speech therapists, Probation Officers, employers, friends, relatives, and of course the individual, himself – indeed anyone who may come into contact with an adult who has difficulties in mastering literacy may refer them to the clubs.

Initially, a lengthy case-history report on the student is not required, but the referring agent should sponsor the client, and if at all possible, accompany them on the first evening of attendance.  The presence of a familiar companion will help the student in retaining his confidence at entering a new situation.  If this companionship is not possible, the supervising tutor of this nearest club, the Co-ordinator or a member of the Management Group will make a home visit.  This is always very valuable because although the clubs do not expect to enlist the support of the family in order to work with the client
, knowledge of the dynamics within the family is of interest  and may assist in clarifying problems as they arise.

Many clients are special school students and the typical picture among parents of children who are acknowledged by public norms to be below standard is that of a child “only a mother could love”.  Therefore the mother may tend to become over protective, while the father may avert his attention from the problem.  This last reaction may be manifested to the extent of discussing the student in his presence without introducing him to the visitor.  All this is very understandable; the very least Rathbone can do for a mother who is housebound with an E.S.N. youngster is to relieve her of the burden of care for a few house a week. The parents responsibility is round the clock and lasts until the parents' death.

Although many E.S.N. children are not capable of independence throughout their lifetime, the very protective attitude of parents may militate against growth of independence for those youngsters capable of it.  It is an essential part of adolescent development that everyone learns to manage his own affairs - and it is only possible to prove that ability by actually doing so effectively.  The protective attitude of parents can prevent E.S.N. children obtaining this very necessary experience of the struggles involved in attaining maturity end retard their mental and emotional growth.

By meeting the family of the student the anxieties can be allayed and in particular the student’s mother may be reassured that all their efforts in relation to her child are fully recognised.  This is the very least that may be achieved.  No specific help or support with the homework is requested or in giving extra practice with the student.  In due course, it maybe that the student will take home a work he has produced with the help of his tutor that may be included in the Club newsheet, which is produced by the students themselves with the guidance of their tutors.  By showing this work at home the student can show his family his own capability and progress,

Making the first visit to a Rathbone Reading Club can require a great deal of courage - not just on the part of a student but also for the volunteer.  Almost all report that the first experience was very tense and confusing.  On entry, the visitor sees couples sitting at tables playing cards (apparently), reading together, drawing and over all a steady hubbub of talk, laughter and general enjoyment.  In one corner sits the supervising tutor, apparently doing nothing very much.  At first sight there seems no structure, no environment in which “learning” can take place.  It is not possible to tell teachers from the taught even after a few minutes watching.  This can't be a reading class - it’s more like a social club.

In particular, volunteers often say that they find it very difficult to identify the role of the supervising tutor or of the volunteer.  This uncertainty creates a strong feeling of insecurity and leaves the volunteer with a feeling of having no ground to step on.  To some extent this feeling is necessary so that the volunteer can experience the feelings of the student and so gain insight into the uncertainty that they feel.  The role and intervention of the supervising tutor is of the utmost importance in building the confidence of the volunteer.

In the previous chapters 1 have described the development of the special categories for tuition initially in the Blackfriars Literacy scheme, and subsequently in the setting up of the R.R.C.  However, the founders are keenly aware of the dangers of penning individuals into pre-delineated categories.  This would be even more risky if group tuition were applied.  Either the progress of the quickest students would be delayed for the benefit of the slower members of the group or the slower students would again be left behind and overlooked in the more rapid progress of the brighter students.

This does not apply in Rathbone, as what is given to the students is individual tuition.  Admittedly, this tuition is provided by volunteers, but any lack of technical teaching expertise is set off by the individual tuition and attention offered to each student.  The befriending and counselling role of the volunteer is a very important aspect of the clubs' functions.  The supervising tutor is also required to have the necessary teaching skills and technical expertise, and the very essential part of this role is the availability “on tap” of that expertise to the volunteers when required.  Very many volunteers draw on that as and when they require such guidance or support.

The ages of students range usually from 18-25 years, i.e. those who have left school and have had some experience of life with time to forget the failures of their schooldays.  When they find that the disadvantages of illiteracy are more burdensome to them than the problems of learning, then they are self-motivated to seek out a suitable means of acquiring literacy.  If by virtue of special difficulties the student is unable to fit into other forms of provision he may well find that the Rathbone approach is suitable to his personal difficulties.  This is the “category” that Rathbone Reading Clubs work with.  It is therefore quite impossible to divide clients into perceptual difficulties, social difficulties or emotional difficulties.  It may be possible to try such categorising, but in fact an adult who has failed to learn to read throughout their years in the education system and possibly other forms of intervention will, almost certainly have a whole knot of problems.  If the client presents with a need for literacy, then that is the nexus of the knot.  Deal with that and hopefully, with other problems that present from time to time as the student continues (in some cases over a long period), and substantial progress may be made on more then one front.

The question of “matching up” of student and volunteer is of the utmost importance to the success of the enterprise.  This is one of the functions of the supervising tutors.  On the student’s first visit, the supervisor will spend time having a long chat with the newcomer, in which they become better acquainted and the student becomes accustomed to the individual who is the pivot of the club.  I have previously mentioned that it may sometimes appear that the supervising tutor is doing nothing but in fact this only indicates that the supervising tutor has the experience to know when not to interfere.  The supervisor’s function is to provide what is required when it is required both for student and volunteer.  During the initial interview, the supervisor will seek to identify the student’s needs and the type of volunteer needed to fulfil these requirements.  In some cases this last may be very difficult.  In one case a supervising tutor in consultation with the Management Group took eighteen months to find for one student the right volunteer who could effect a change of attitude in the student and enable his progress to match his motivation.

The question of student motivation is extremely important.  Although referrals are made by probation officers and other professionals, the students tend to come in response to a lever and often do not stay with the club for very long.  Clients come to Rathbone Clubs because they are deeply self-motivated to acquire literacy and every club worker is made aware that the primary requirement is to get to know the student and to ensure that the student enjoys the club and looks forward to returning each week.  If this can be achieved, the student will eventually make some progress.  If there is any feeling of rejection or non-acceptance then the student will not return and will once again have nothing.  Rathbone’s expectations of their students, following ten years failure of school and other massive discouragement, is to make perhaps an average of one year’s progress in three chronological years,

If the student come with a reading age of 5 - 7 yearn, it will take several years to reach a standard where he can read the “Daily Mirror” or “The Sun” easily and comfortably.  With such a long-term project it is essential that the student wants to come to the club, and continues to enjoy the experience.

The supervising tutor has plenty of resources behind him if a problem arises that cannot be easily solved.  However, it is most likely that he will be able to handle almost everything, since the initial selection of supervising tutors depends on their skills, expertise and life experience already present.

In the previous chapter 1 have already dealt with the professional qualifications required, An additional bonus is where a teacher has already acquired training, qualification and experience in social work, but this combination is rare.

It is the task of the supervising tutor to decide which particular volunteer will meet the needs of a particular student and just as important which student will most suit a particular volunteer.  The sources of recruitment of volunteers are quite varied.  Many have been enrolled from Philippa Fawcett Teacher Training College by Mrs. Zonena herself.  Other professional sources are social workers, especially pre-qualification speech therapists and similar disciplines.  Others are brought in by supervising tutors themselves from among their circle of friends and acquaintances.  There have been some enquiries stemming from the B.B.C. “On The Move” programmes and enquiries at public libraries.  The sources for volunteers are as numerous and varied as for the students themselves.

For professionals, acting as a volunteer offers certain advantages; not least literacy teaching offers them the opportunity of extending their experience and practice and to pass some of their free time in a pleasant and rewarding way.  It may also offer the chance of another source for a testimonial when seeking employment after completing training.  Even for volunteers who do not have these considerations, the rewards in the work are considerable.

By volunteering they indicate an interest in the problem and will find great satisfaction in even very small successes with their student.  The opportunity to extend the circle of acquaintances and friends to include those not usually within their ken is extremely valuable.  The benefits to the volunteer are substantial, and need to be.  The work can be quite strenuous partly because of the build-up of concentration between volunteer and student.  It is no accident that in most clubs the coffee break comes in the middle of the evening to break that concentration of effort.  Other benefits of the coffee break can be the value of socialising and the opportunity for the dissemination of club news.  A club news-sheet may be in preparation and contributions are sought, or a club may be planning a party or other items may need to be passed on to all the members.

There is a permanent problem of recruitment of volunteers - the ratio is usually four volunteers to five students.  There is no lack of students referrals but the clubs are constantly seeking to attract new volunteers.  A very successful advertisement was placed on the members’ notice board at the National Film Theatre by Mrs, Zonena when at Blackfriars.  It was phrased thus

"If you can read the sub-titles come and help a handicapped youngster learn to read at the Blackfriars Settlement”.

This proved so fruitful as a source of volunteers that it has been used since in other forms for advertising.

In relation to the students who could be described as under privileged in some respects, the volunteers tend to be above average, if not relatively over-privileged.  There is therefore a high ratio of normality to sub-normality in the clubs.  Although the volunteers have their own needs, difficulties and eccentricities, unsuitable enquirers tend to select themselves out by their reaction to the unstructured individual tuition required.  Very occasionally a rigid censorious personality may not understand or accept their own unsuitability of approach and will seek to remain.  They will be tactfully passed on to a more suitable organisation.

Many of the volunteers come because they have a need to give service of some kind to others.  This is not to say that they are not happy, outgoing, well-adjusted people, but it may be that the Club atmosphere and mutual help and support of the Rathbone Reading Clubs contribute in no small way to that balance.

The supervisor always needs to bear in mind that the volunteers have their own individual needs and should not be too stressed; for example, a very demanding student should not be allowed to telephone or visit the volunteer too frequently, if this is disturbing to the volunteer.  On the other hand, if the volunteer elects to show befriending and counselling this should be encouraged.  Many volunteers accompany students to museum visits or to the theatre or on excursions.  Mutual visiting may also take places giving the volunteer an opportunity to see the student in the home environment. If the supervisor is also present on such a visit this too can be beneficial.  It provides a double check on received information and offers the opportunity for discussion and interpretation of what has taken place, By this means a volunteer may develop management skills and this is especially useful where suitable volunteers are being groomed to become supervisors.

Supervising tutors do not need to be trained in the techniques of teaching literacy.  Primary school teachers with experience of teaching 5 - 7 year-olds have a background of the norm against which they can integrate their experience of the relatively pathological cases in the clubs.  It could be claimed that almost the last thing the Rathbone Clubs deal with is literacy although that is what is being done all evening.  In a sense what is happening is giving support to the personality of the student.  This is done by showing what fun it is to play nicely with other people in groups.  If this can be done it may greatly minimise the problems of teaching reading.  The individual student’s life will become very much fuller and richer, even if the serious barriers against learning to read remain.  Either the student will learn to read more easily, or the tensions arising from an irremediable lack of literacy will be infinitely mitigated.

This process could be called “socialisation” and the coffee break and visit to the local pub contribute greatly to this aim.  If there is anyone - student or volunteer - who does not care to contribute to the general conversation, there is no pressure on them to do so.  A very shy unconfident student may take weeks just sitting quietly and watching but no demands are made.  If they choose to make only one social remark an evening that is as acceptable as anyone else’s contribution.

Again there is no insistence on joining in the post-club visit to the local pub.  However, for those who do go, it can be enjoyable and rewarding.  When a student takes on the volunteer at darts or Bar Billiards and wins, that can be a healthy experience for both.

The social activities, as well as others such as theatre visits, excursions and the like, as a club can contribute greatly to a student's poise and social confidence as well as extending social awareness for everyone.

The club approach to literacy teaching is a liberal education for all concerned.  It is possible for anyone who wishes to improve their literacy skills to do so, given the appropriate attention and help.  However, beyond that bare fact there lies the need to see the relationship of writing and reading to life as a whole.  This cannot be done solely in an individual process, although the process begins with the one-to-one relationship.  If that is a good relationship it is possible to foster a network of good relationships and at the same time build up a happy mature group.  

It is always hoped that ultimately the students will be ready to graduate to the Adult Education Institutes where they can learn other skills that appeal to them in the context of groups of people who enjoy being together.

As the clubs have grown in size and numbers, it has become more necessary to have a standard of training to ensure the application of the Rathbone approach in every club and to assist supervisors in the induction and on-going guidance of the volunteers.  To this end, a training manual is currently in preparation, and various chapters are being written by the supervising tutors and members of the Management Group with special skills or experience.

A two-tier approach is being used - a basic one for the volunteers who can anticipate having their needs met by the supervising tutors, and a more professional level for the supervisors to assist them in meeting the volunteers’ needs and advising on the language experience approach for beginners in literacy.  The training includes guidance on discussing this approach with the volunteers and in stressing the importance of language experience both technically and with regard to writing.  The approach facilitates rapid recognition of letters and the importance of recognising that socially writing precedes reading if only by a short gap.

Volunteers are given as much of the technicalities of teaching literacy as they need for the job in hand.  If more than this is given, they may not absorb any of the data or if they do absorb it, they may attempt to apply the theory inappropriately to the student’s needs at that time.

When the volunteer needs more for the progress of the student it is made available by consultation with the supervising tutor, who needs to he able to suggest alternative means to break through a block or to progress beyond the point reached.

The supervisor needs confidence in his own awareness of his perspective of methods and approaches to literacy teaching.  There is a wide range of materials and aids for the volunteer to draw on and the supervising tutor has these in the repertoire of assistance that may be given to the volunteer.  Regular discussion between the supervisor and volunteer enable both to discuss not only techniques but also the individual needs of the student.

Finally, in this chapter I would like to quote from a paper written by Mr. Stephen P. Portlock, a supervising tutor and a professional Family Caseworker with a local authority social services department:

"Clients come to the club because they fear to go on as they have been.  Perhaps it is too difficult to keep up the defences any longer….  Motivation in terms of attendance and concentration is extremely high.  However, the acquisition of literacy skills is also a tremendous upheaval in their lives for it gives them a power and responsibility they have not previously had, and for which their whole lives, and their families’ lives have been dedicated to deny and cope with.  Little consideration, I feel is given by educators to the effect and implications of education on the lives of the learners.  Perhaps this is because education is seen by all as a “good thing” and the majority are able to cope with it.  However, many of our client group have not been able to cope with it….  Our clients are not too stupid to learn but (that) the-problem of illiteracy is becoming marginally more difficult for them to tolerate than the problems literacy will bestow on them.”

I believe that this passage outlines the very real difficulties faced by many students in accepting their need for literacy.  Such acquisition may force them into a more responsible role where previously they have been able to take a passive part in their family life because of the handicap of illiteracy.

CHAPTER 6

THE FUTURE DEVELOPMENT OF RATHBONE READING CLUBS AND SUMMARY ON THE PROBLEMS OF ADULT LITERACY

It is of interest to note that over the almost four years of the operation of Rathbone Reading Clubs, few of the predicted developments have actually taken place.  Any decisions about the future now do not look too far ahead, nor is any attempt made to predict too rigorously, the form future developments will take.  The organisation still responds to need when it is manifested going to the locality and dealing with it in the community.

This method has enabled the level of 20 clubs to be reached, with 130 clients and 80 - 100 volunteer tutors.
  The consistent maintenance of the club approach with supervision by professionals and tuition provided by volunteers in an informal setting has been the constant method applied.  Another important constant has been the perception of the student’s autonomy in literacy aims although these are subject to enlargement as their horizons widen under the influence of the club.

To maintain the organisational developments, the clubs need to be kept in touch with each other.  The supervisors and volunteers can be drawn together at regular intervals to refresh their techniques and to re-create the supervising tutor’s confidence in giving support to the volunteers.  At this level - training the trainers - a more systematic approach is beginning.  It is becoming more and more obvious that the clubs and the members should be aware that there are many more just like themselves.  It is also necessary that the volunteers should be cognisant of the club origins, methods and philosophy,

The supervisors already meet each other regularly and this enables cross-fertilisation of ideas to be effected.  The process strengthens each other's abilities and compensates for the inevitable weaknesses.

Little change is envisaged in the central organisation in London and the clubs will open where there is need, providing it is possible to do so without putting undue strain on the interior make-up of the organisation.  To this end, an application has been submitted to the I.L.E.A. which has been forwarded for Urban Aid.  Pending a decision, I.LE.A. themselves have undertaken to support the Co-ordinator by paying expenses for the current term until September 1978.

An application has also been made to the new Adult Literacy Unit for a new venture in the field of the mentally ill who are further handicapped by being E.S.N or educationally handicapped.  This follows the success of the club at Lime Trees Day Centre. It is hoped to be able to recruit suitable volunteers for the very delicate and strenuous task of tutoring this group.  Although not all subsequent day clubs have been as successful as Lime-Trees, the Management Group believe the recruitment of the right people can give the success hoped for.

An important part of the A.L.U. application is the considerable attention to be given to evaluation of progress at the end of the first and second years of operation.  The results will be published and made available to others working in the same field,

Another possible route for expansion is outside London.  It has already been suggested that the organisation becomes national but this is something that will take years not months to achieve.  
In the meantime, a group that may benefit from the Rathbone methods are E.S.N. youngsters placed at seaside towns where other social activities especially in winter are hard to find for these young people.  This category may merit more consideration than those in larger urban areas such as Manchester or Glasgow.  In these areas, they are relatively well provided for with literacy classes and other activities.

It may be possible for the Rathbone Clubs’ methods to be applied to the 16 - 19 year old group who are so much under discussion at the present time.  However, the number of disciplines to which the methods can be applied are limited.  The approach hinges on one-to-one tuition by volunteers.  The voluntary nature of the teaching and the basic character of the skills involved are essentially limiting.  However, given that the skill required is basic enough to be readily accessible to the volunteer, it may be possible to apply the method elsewhere (for example numeracy has not been touched on).

All these and other suggestions for possible expansion of the Clubs need to be discussed and advice taken from others with experience in these fields.  In any case, any new tasks can only be undertaken with appropriate finance and support.

The organisers consider it essential to restrict expansion of the clubs while evaluation of the existing organisation is continuing with dissemination of the results of that evaluation.  It is felt essential to ensure that every club is a Rathbone Club not just an ad hoc collection of individuals under a professional supervisor.  The Management Group are currently seeking to conceptualise the Rathbone mode of operation in a more tangible form than it exists at present.  If  this can be achieved by dint of supervisors clarifying in writing their methods and view of Rathbone, it may be possible to correlate these and publish in some form making the “Rathbone method” available to a wider field,

The relationship of the Rathbone Reading Clubs to the wider picture of adult literacy is the final aspect to be considered here.  The clubs are monitored by I.L.E.A. and A.L.R.A. through Cathy Moorhouse, the Language and Literacy Director of I.L.E.A., and in that context the organisers meet people from other statutory and voluntary provision in this field.  The link with Lambeth Borough Amenities Services is also strong through their Special Services Librarian, and use of libraries in the Borough for club venues.  In Southwark, the liaison is with the Southwark Literacy Development Group, and there are other connections such as with the National Federation of U.K.  Voluntary Literacy Schemes.  Mrs. Judith Rose, Rathbone Co-ordinator, is London convenor with that organisation and there are contacts and links with many other organisations as well.

However, the Management Group finds that there is a limited amount of time available for this kind of contact.  Partly the difficulty is a matter of staff limitations, but ultimately It comes to an awareness that one can either do the work required or spend all the time talking about it to other agencies and colleagues.  In that light there is no real decision to be made.

To conclude this study I would like briefly to consider the future development of work in the field of adult literacy.  In the early chapters, I discussed the rapid growth of public awareness of the size of the problem.  In response to pressure the Government set up the Adult Literacy Resource Agency for a period of three years only.  Those three years are now at an and. and we await the final report of A.L.R.A.

In its place has been established the Adult Literacy Unit with a paltry £200,000 per year for three years to fund specifically only new projects and research.  Government resources for this work have been limited and are likely to become even more limited in the future.  The Minister of Education’s statement
 indicated that local Education Authorities would be expected to assume financial responsibility to meet these needs.  It was clearly intimated that in order to achieve this, Mrs. Williams would be prepared to earmark a portion of the Rate Support Grant.  Local authorities may be reluctant to have to face this kind of pressure, and may well prefer to make voluntary efforts to meet this commitment.

There appears to be an assumption that there will always be a percentage of illiterates in the population for a variety of reasons, but does this really have to be so?  While it is possible that congenital causes may not be eliminated for years to come, e.g. spasticity, brain damage at birth or after and similar medical reasons which depend on progress in research for their cure.  The other reasons advanced for the slow learner or “less able” child may not be as valid as they have been accepted.

Geneticists such as Jensen and Eysenck have postulated that one’s “intelligence” is hereditarily determined and have “proved” that certain nationalities and races are genetically less intelligent than the rest.  The fact that these hereditary traits exist in the Negro races and the Irish is quite coincidental.  However it is interesting to note that the blacks tested were mainly American and West Indian, i.e. those who have suffered centuries of slavery, starvation and unbalanced nutrition and even when freed. were not given equal opportunity for education, employment or material betterment (and have long been made to believe in their own inherent inferiority), by the white-dominated societies in which they live.  No results were obtained for the intelligence of free Africans nor were the so-called tests adequately weighted for cultural differences.  The Irish too have suffered material deprivation for centuries and the similarity of their results indicates at least a basis for considering dietary and environmental causes for poor results in intelligence tests, even if one accepts the tests themselves as giving any kind of valid result.

In the 1930s Sir Cyril Burt published results of his tests, purporting to show the accuracy of testing children at the ages of 9 - 10 in order to determine their potential for the rest of their lives.  He claimed that everyone is born with innate intelligence, which is quantifiable to some-degree of accuracy.  These ideas were the basis of the scholarship system (11+) introduced in the 1944 Education Act to determine the allocation of children to secondary education.  By extension, such intelligence testing has been applied to even younger children.  The 11+ has been discontinued, but in spite of the total discrediting of Burt and the revelations of his dishonest methods of producing the results he expected and wanted to get, the idea that it is possible to assess children’s intelligence accurately at a very early age and to postulate their potential from the results of those tests still persists.  Those children labelled “less able” at 7 or 8 years old are regarded as such for the rest of their educational life and beyond.  Their tuition is based on that estimate and in many cases they are wiped out of any reckoning of ability made in future tests.  These children have very little chance of altering that early assessment of their capability unless their subsequent development is so outstanding as to force the educationists to revise their “results”.  The late developing average child has no chance at all with the present system.

The causes of this rigidity on the part of educationists should itself be considered if attitudes to the illiterate are to be changed.  A recent paper by P. C. Squibb of Bingley College
 studies the backward or less able child.  Squibb postulates that although many teachers may disagree with testing per se or to its methodology, those who reach positions of power in education tend necessarily to accept the dominant ideology and will continue to initiate and support that ideology.  Dissenters will not usually achieve the status necessary to effect any significant changes in approach or ideology.

Squibb suggests that the concept of “less able” or “backwardness” to a social construct serving social purposes.  He states:

“…. the concept of less ableness or backwardness whilst it may say something real about some children .... must be seen as having other purposes and reflecting better intentions.  In short, I think it reasonable to suggest that it provides an ideological rationale for an uneven and inequitable distribution of educational resources.  It also hides and disguises the inefficiencies of much of the teaching and other educational processes, which take place in schools, and therefore prevents or inhibits criticism and analysis of teachers and education.  It stops us realising that the content of the curriculum is not a body of skills, knowledge and values which teachers teach to children, but it constitutes the means by which prior differential classification is legitimated."

Following on those thoughts, one must then consider the changes that need to be effected to eliminate the unconscious “labelling” of children, and at the same time to awaken awareness of the vital need for early stimulation in the young.

Some years ago a film was shown on television entitled “If at first you don’t succeed, you don’t succeed”.  Much of the theme was on the need for parents to participate and contribute in their children’s education but an allied theme was that of the value of stimulation for the mental emotional and physical development of infants from the earliest age.  Film was shown of babies of six weeks responding deliberately to stimulation such as their mother’s voices, light and sound.  

These ideas add weight to the necessity of making available universal provision of nursery schools and playgroups for the 2 - 5 year olds, especially where this stimulation is lacking in the home environment.  It is of little use forcing unwilling adolescents to remain in school beyond the age of 14 or 15 if they are not able to take advantage of the education offered.  It would be more valuable to the nation and to the youngsters individually, if they had received adequate socialisation and educational stimulation from a very early age.  Then they may be more fitted to benefit from the later school leaving age now imposed.  Naturally no-one would argue that those who wish to do so should be prevented from remaining at school until 18 years.

If it is true as sociologists have shown, that children of social Classes IV and V do much worse at school, and that illiterate or under-achieving children mainly stem from these classes, then these are the children most at risk and it is they who must have the chance of the earliest stimulation in playgroups and nursery schools at 3 or 4 years old, not the middle classes who traditionally “ensure” that their children take advantage of every opportunity, and who are less in need of outside stimulation, since it is more often provided in their own home.

It is essential then that the Government be led to make these provisions, so that in due course the level of adult illiteracy which now faces us can be almost totally eliminated.  In 1967 it was stated in a report an educational priority:

“….. money spent on education is an investment which helps to determine the scope for future economic and social development.”

A strong pressure group is building up through the Trades Unions movement, I have previously discussed the efforts of the Blackfriars Literacy Scheme organisers to co-ordinate their local pressure on employers with trade union support, and the success they have achieved so far.  This is now mirrored by a growing campaign in the national Trades Unions Congress.  The T.U.C, Conference this year will debate two motions on this important topic. Composite 10 from Oxfordshire relates to further and higher education and among other matters seeks to extend further education to include:

“all workers to be allowed day release from work to continue their general education, and if necessary, gain basic literacy and numeracy skills and vocational training.”

Composite 12 seeks to commit the T.U.C. to “the right of every child to be taught literacy skills.  This motion states:

“…. Their condemnation as illiterate causes much dismay to the children concerned, their parents and their teachers, and also leads to the loss of great potential to the nation...”

It may be that the T.U.C. and the many voluntary and other organisations connected with the teaching of the adult illiterate can form a strong almost irresistible pressure group on the Government and educational establishment to ensure that these aims are realised.  

The many excellent voluntary organisations working in the field of adult illiteracy may seek to remedy the failings of the educational system to ensure that all children receive their right to education according to their individual needs.  But if the problem is to be resolved it must be tackled nationally, and tackled at the root.
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APPENDIX 1

INTERVIEWS WITH MEMBERS OF RATHBONE READING CLUBS

(a)
SUPERVISOR

Mrs. Gill Gane, Primary Teacher
Supervising Tutor at Estreham Club, Synagogue, Estreham Read, SW16.

Q.
How did you come into Rathbone Reading Clubs?

A.
Mainly through College.  I was a mature student at Philippa Fawcett College and met Gladys (Mrs. Zonena).  She invited me to become a tutor (volunteer) at Streatham Pool.  This was in 1975. In October 1976 Gladys and other tutors suggested I should have a club of my own. I was terrified at the idea but I had plenty of support from everyone – Gladys, Dinah Malnik
 and others.  Dinah had managed to obtain the use of a room for a nominal rent at the Synagogue in Estreham Road, Streatham, and I opened there.

Q.
Where did your students and volunteers come from to start with?

A.
Well, three students came from Streatham Pool because Estreham was more convenient for them.  One is still attending, another is still on the books but can’t attend at present due to family commitments, the third had other commitments and only came once.  Since then there’s been no lack of referrals and interestingly, little “turnover”.  I had expected that students would come and go in a fairly regular “wave” pattern, but in fact they all tend to stay, so I’ve now got 14 students on roll.  For volunteers I started off with canvassing among friends, and later anywhere I met people who were interested and suitable, the library, bookshops where I look for materials, the local pub where the club socialises, anywhere that I can find a volunteer.  Among my current list I have an Inland Revenue Inspector, an ex-teacher, three young mothers, two who run their own business, a couple of secretaries and retail trades staff.  I also have two Asian husbands whose wives come as students.  Naturally, the men teach others while their wives acquire English reading and writing abilities.

Q.
How do you get books and materials?

A.
To begin with, before I opened Estreham I went to Anneke Sims, a librarian with Lambeth Amenity Services.  We visited the Special Collection at Clapham library to decide what I needed.  At the time I had a vague idea of getting books and materials to cover every eventuality.  Of course, I know better now.  Anneke was very helpful - it’s not possible to foresee every likely combination of need.  I also make some teaching materials flash cards and so on but find one needs special material for our adult students.

Q.
How do you see the supervising tutor’s role vis-à-vis the volunteer?

A,
I like a new volunteer to get the feel of the club - the atmosphere and relationships.  It is very necessary that there should be no “classroom” feeling about the work and I insist that volunteers should not have the idea that they are imparting knowledge to a willing receiver like a teacher in a classroom.  It is essential for the volunteer to sit with the student and discover the student’s own motivation and chief urgent problems not just in the matter of reading and writing but with social difficulties too, Quite often, I try to sit in on these discussions.  I probably know the student fairly well through my own chats with him or her, and I try to get the student to formulate their own motivation and aims and suggest paths towards the realisation of these goals for both the volunteer and the student.

This is best achieved in steps segment by segment and I try to encourage the volunteer to work in a logical, clear approach, and to use a variety of material to maintain interest.  It's very easy to get the student to try to read but writing is a big problem.  A student can be very nervous of the physical task of putting a pen onto a piece of paper to make letters and words, so it is necessary to give clear reasons why this activity is so necessary.

In any case, I never give rigid “instructions” but only suggest guiding lines for the work.  As volunteers are not “professionals” my suggestions will not be professionally applied.  Volunteers use methods and materials in ways never dreamt of by professionally trained teachers.  The point is that so often these unorthodox methods are successful, mainly I think because the volunteer is able to apply the ideas to the students own level, in language the student understands.  The supervising tutor is only there to trigger this activity and to give support to the volunteers when needed.

Q.
Do you have any specific training schedule for the volunteers?

A,
Not as such; the volunteers get what training they require as and when they can cope with it.  We do have occasional meetings for all the volunteers without the students present.  This allows for freedom of expression and anxieties and other thoughts and for an exchange of ideas for ways to break through barriers.  I do also try to give each volunteer an outline of the language experience approach using the student's own language.  Students will read and write in their own level of language use.  I try to show the volunteers how to watch for and identify pointers showing where difficulties may arise.  Not all of the problems come all at once, of course, but slowly.  It isn't possible to cope with all difficulties at once - for examples if a volunteer and student are trying to tackle the technique of writing - the style of holding a pen halfway up the barrel to give maximum control and mobility and of forming letters.  It is no good if the volunteer also tries to cope with spelling or difficulties of syntax and construction.  All the various difficulties can be tackled in time and it is advisable to limit the amount of time spent on any one topic.

Q.
What about yourself?  What level of support do you receive from the Management Group?

A.
A great deal.  They're always supportive and I find the Management Committee very helpful for mutual support and in confirming that we are still operating on the same standards.  I receive much personal support too through phone chats with other supervising tutors; its very useful to be able to clarify problems with each other, and to appreciate that most problems are met by other supervising tutors too.

Q. 
What about external social activities?

A,
Well, apart from the coffee breaks and the visit to the local after clubs, we do try to organise other activities.  We had a dinner out some time ago, but unfortunately none of the students joined us.  We are now trying to organise a coach outing but the club is so heterogeneous in age, interest and so on that it is very difficult to find an activity or a place to visit that pleases everyone.  We all enjoy the various club parties, at Christmas and other times.  It’s good for the students and volunteers to know there is more then one club and that they are part of a larger organisation.

(b)
VOLUNTEER 1

Mrs Irene Probert-Lewis.  Volunteer at Streatham Pool since May 1974.

Q.
How did you come into Rathbone Reading Clubs?

A.
From 1925 until 1974 I was in the nursing profession and worked for years as a nursing tutor, When I finally had to retire I missed the young girls around me and wanted to do something with young people.  I heard about this literacy scheme for adult illiterates through the B.B.C. and made enquiries at the Norwood Library.  There I was given Mrs. Zonena’s name and address and contacted her.  At first I was very uncertain what to expect but I came along to Streatham Pool where Brenda was the tutor, although she left soon after and Phil took over.

Q.
How did you find the structure and operation of the club after your work?

A,
At first, very unstructured, although I liked the relaxed informal atmosphere.  I had to get used to levelling my teaching at the student’s own ability and using the material they wanted to work with.  It is necessary to keep the work at a sufficient standard to enable the student to maintain interest as well as progress and it isn’t any use either going too fast, or keeping the material too simple - either way you lose their attention and they become too bored.

Q.
Tell me about come of the students you have worked with.

A,
Well, there was a young girl who could read but couldn't write.  After about three years, she was able to pass some examinations for nursing and she is well on her way.  Then there’s D ... who has passed her hairdressing diploma and learnt the Highway Code for her driving test.  She couldn't read or write beyond the very basic level when she came here 15 months ago.  What is even nicer, is D’s development in the social field.  Her brother is now quite proud of her; before he treated her with some unkindness - as if she was a fool.  It’s very satisfying to see that kind of progress in the development of the individual.

Q. What about the social aide of the Club?

A.
Well, I’m rather limited by my arthritis, and can’t join in at the pub, but I do enjoy the social atmosphere we get, and the other parties at various clubs.  I try to go whenever I can.  As for the informal atmosphere during the working times I think that is informal, but carefully controlled, it isn’t half as unstructured as it seems to be to an outsider.  The occasional disruptive disturbed student can be contained if carefully handled.

Q.
So you enjoy your work?

A,
Most certainly, it keeps me young and, I feel so much satisfaction when a student succeeds even by a small step,

(c)
VOLUNTEER 2

Jan Davis, aged 24
Volunteer at Jeffreys Road Library since its opening in April 1977.

Q.
What is your background?

A.
Well I’ve got a B.Sc. in Mechanical Engineering and now I'm working with V.S.O. in their London office.  I had some teaching experience with Air Cadets and during my College period I spent half a day each week at a school for E,S.N. children working with girls aged 10 - 16.  Ws used to tinker with the old school van, and make musical instruments for the school band.  After getting my degree.  I went to Sierra Leone for two years teaching at a Technical School.

Q.
How did you get into literacy teaching and why Rathbone?

A,
I believe in self-help in the community and wanted to make a useful contribution, and I needed involvement.  On a personal level, I’d just come back to London from West Africa; all my old friends had moved away, and I was a bit lonely.  I realised the necessity for raising the standards of literacy in U.K.  While I was seeking accommodation I met someone who was a volunteer at the Minet Library through Lady Margaret Hall.  Rathbone Reading Clubs were the first clubs I saw and I liked the informal club approach, so came along to Jeffreys last April when it started.

Q.
How do you see your work with your student?  She’s E.S.N. isn't she?

A,
Sometimes I just despair of ever making progress, I go home one evening quite pleased, feeling that I've made some breakthrough with a very simple thing - next week we're back to square one.  Everything has been forgotten.  However, I do realise that in fact she has made a lot of progress in the wider sense - it’s not her literacy ability but in common sense - and she is really quite a sensible girls and in her social attitudes.  When she started she was so withdrawn and unable to fit in with a lot of people.  Now she's one of the group and very strong.  That’s as much as one can hope for and I’m sure it couldn't have been achieved in any other way, but by the social atmosphere and relaxed approach we use.

Q.
Have you ever thought of becoming a supervisor?

A.

I don't know.  I suppose I have the technical qualifications, but I’d need a lot of backing.  Steve, our supervisor at Jeffreys, seems to have it under control so well.

Q.
Do you enjoy the socialising - the pub the parties?

A.
Well, who doesn’t?  I think it's a very important part of the club.  It helps the students to learn how to behave in a wide circle of acquaintances and lets the volunteers meet workers from other clubs.

(d)
STUDENT Y (for their confidentiality, students are not identified)

A West Indian man, in his mid-30s, married with young children.  He works in a vehicle maintenance depot.
Average to above average intelligence.

Q.
When did you decide to seek help with literacy?  Why did you come to Rathbone?

A.
About five years ago, I had a dream that told me I must learn to read and write.  I did try when I first came to Britain in 1960, but it was a class, just like at school, and I couldn't get on with the lessons, so I quit.  Anyhow, about five years ago - one Easter Sunday evening, I knew I had to do something about it.  So I went to find a friend but ended up at a church and saw the minister.  Being Easter, he couldn't do anything then, so I went back and on the following Thursday, I met Mrs. Zonena (Gladys), Then she was at Blackfriars, so I started there.  We talked and she gave me a sight test and I found her very understanding.

Anyway, I went to Blackfriars until 1974, when Gladys and Philip started Rathbone Clubs, I went to the Minet Library at first and I still do go there.  To start with I went three nights a week.  Now I go to the Minet once and to Jeffreys once a week too.

Q.
How much reading and writing could you do when you first met Gladys?

A.
I could just write my name that's all.  Now, I can read and write my name and address, and when you gave me your address on the phone, I was able to take it down, and find the place.  At work  I can read the product names and tools.

C.
Do your mates and your employer know of your handicap?

A,
Well perhaps some do.  I've never told them.  And now I can do a bit, they don’t notice.  Perhaps when I can really manage, they’ll think I was always able to read and write.

Q. You’ve made a lot of progress over the years, Y, I know.  Do you enjoy Rathbone classes? 

A.
Sure, I like the club; it's not like those classes I went to fifteen years ago.  Even the others who are handicapped are nice to talk to.  I enjoy the coffee break and going to the pub afterwards and the parties sometimes.  It lets me talk to people I wouldn’t otherwise know.  The only problem I see is the lack of volunteers, Some nights I can work with someone and really do a lot.  Then I don’t have anyone next time and I can't make progress with what I’ve done.  It's due to a lack or volunteers I suppose.  And I do know it’s important for the ones who aren’t as well on as I am to always have a teacher.  But it doesn’t matter to me too much,

Q.
Do you do any homework, practice at home in the evenings?

A.
No, I like to rest my brain, and relax.  I look at the paper and now I can fill in-the forms and that connected with the house.

(e)
STUDENT Z

A young woman of 26 years.  She Is E.S.N. but comes from a middle-class family who have tried previously to educate her unsuccessfully.  Because of her lack of intelligence an interview as such was impossible, but I managed to elicit the following information from her.

She was unable to read or write anything at all when she first came to Jeffreys. but can now write her name and recognise it when it is written by someone else.  She works as a canteen assistant for a large manufacturing company in London and can now recognise signs such as “Danger”.  She can also recognise and write the alphabet now.  Z is “engaged” to marry another student who also attends a Rathbone Club.  He is more intelligent than she is. but less capable in the “common-sense way”.  Z told me that she enjoyed the friendly atmosphere and was able to join in the social activities.  At the coffee break, she is quite chatty and likes meeting the tutors and other students.  This student is an example of the value of clubs for students such as Z and her family who are supportive but also like her to have the opportunity to extend her social circle on her own account.

(f)
PERSONAL RESPONSE

I too am a volunteer with the Rathbone Reading Clubs, and only Irene Probert-Lewis has been a volunteer for a longer period than myself.  I was “hi-jacked” into it in or about July 1974.  At that time I was employed by the London Borough of Lambeth Social Services where Steve Portlock was a trainee Social Worker.  He invited me to visit his club at the Minet, where he was a tutor.  I protested (as do almost all invited volunteers) that I had no teaching experience or ability.  I received the same answer as do all protesters - indeed I use it myself, if you can read and write, you can teach someone else to do the same.  However, I was assured that all I was doing was visiting.  As I had met both Gladys Zonena and Philip Glascoe on social occasions in the past, I went along.

I was introduced by Steve to a young West Indian lad who was told to “look after me”.  His idea was to sit down beside me and put his book between us and start reading.  Instinctively, I corrected his mistakes and tried to explain why they were wrong.  By the end of the evening, I was a volunteer!  When Jeffreys Road Library opened in April 1977 with Steve Portlock as tutor, I transferred there because it is nearer my home.  Since then I have been working with a young lad who is of average “intelligence” but a slow learner.  Gradually, he has made some progress and he now has a girl-friend who helps and encourages him also.

There is tremendous satisfaction in attaining even a very small success with a student and the overall friendly sociable feeling of the clubs is of great value.  One learns the technicalities, language experience, flash cards, and to use and make other materials.  The support received by the supervising tutor and other members of the Management Committee and group is always available and very reassuring.

When the Management Committee was constituted I was invited to join, although I am not a supervising tutor, and by this, my own circle of friends has enlarged and been enriched. 

The feeling of warmth and friendship the clubs nourish makes all the members - supervisors, volunteers and students alike feel as if they belong to one large family.  Only recently we had a wedding in the family when Mrs Zonena and Mr Glascoe decided to make their Rathbone partnership permanent; their wedding party was a “Who’s Who” of Rathbone and the literacy scene in London,

It may be that this essay on the Rathbone Reading Clubs sounds like a partying group of hedonist who occasionally do some literacy teaching.  In fact, although literacy is the central focal point of our work, and the clubs are successful with students other organisations will not accept, the function of teaching E.S.N. and mentally handicapped young people how to behave acceptably in groups of a wide circle of different types of people is just as important and valuable.  It is as important for his development for a man who is considered handicapped to learn how to buy a girl a drink, and make social chit-chat with her without embarrassment, or for a girl of similar classification to learn to accept some such attentions without ulterior motives.

This is the Rathbone success, and why it is so enjoyable to everyone connected with its operation.  It is also a very essential part of the actual teaching operation since it may be that by being able to relax socially, and gaining in self-confidence, the student will break down some of the barriers between himself and the acquisition of literacy.

It is by assisting the student in these aims that a Rathbone volunteer gains his own satisfaction.

APPENDIX 2

RATHBONE READING CLUBS AS AT 31ST MARCH 1978

	VENUE
	No. OF SESSIONS
	No. OF STUDENTS
	OPENED
	TUTORS

	MINET LIBRARY 
SE5
	2
	11
	June 1974
	Nick Hamlyn Maggie Hughes

	STREATHAM POOL
SW16
	1
	15
	July 1974
	Cath Tannassee

	PARK VISTA T.C. 
SE10
	2
	10
	March 1975
	Sue Powell Gill Gane

	ST. SAVIOURS 
SE22 
(now LORDSHIP LANE)
	1
	7
	March 1975
	Dinah Malnik

	ESTREHAM ROAD
 SW1 6
	1
	12
	Sept 1976
	Gill Gane.

	JEFFREYS LIBRARY 
SW4
	2
	13
	March 1977
	Steve Portlock Lex Allison

	RIGGINDALE DAY CENTRE
SW16
(now LIMETREES) 
	1
	6
	May 1976
	Dinah Malnik

	ST, LE0NARD’S HALL
SW16
	1
	7
	May 1977
	Linda Zonena

	ELTHAM A.E.I
SE9
	
	4
	May 1977
	Glenda Gee

	LANDOR ROAD D.C
SW9
	1
	4
	Jan 1977
	Linda Zonena

	DURNING LIBRARY
SE11
	1
	4
	May 1977
	Avril Blay

	NETTLEFOLD HALL
SE27
	1
	6
	Sept 1977
	Barbara Rousetty

	ST. LUKE’S D.C.
SE27
	2
	12
	Sept 1977
	Madelaine Stirzaker Margaret Donaldson

	CARNEGIE LIBRARY
SE24
	1
	5
	Nov 1977
	Theresa Totman

	RATHBONE CENTRE 
SE27
	1
	4
	Sept 1977
	John Davies


APPENDIX 3

COPY OF COMPOSITE MOTIONS FOR T.U.C. CONFERENCE 1978

FURTHER AND HIGHER EDUCATION

This Conference believes that the TUC's policy on further and higher education should be extended to include:

(a)
all young unemployed to attend educational courses without.1oss of benefit.

(b)
all workers should be allowed day release or block release from work to continue their general education and if necessary gain basic literacy and numeracy skills, and vocational training.

(c)
the establishment of a national council for further and higher education to deal with the problems of the 16 to 19 age group.

and that the total policy should have the force of statutory provision by the Government.

Further, this Conference regards as totally inadequate the sum of £600,000 with which the Government plans to supplement local authority adult literacy provision for the period April 1979 to March 1980 and resolves to exert pressure for permanent central Government funding for this section of education.

LITERACY SKILLS

This Conference believes that it is the right of every child to be taught literacy skills.  Each year a significant number of children are consigned to the educational scrap heap because they fail to master the initial symbolic processes involved in learning to read, write and spell.  These children are often considered to be educationally subnormal, even though they might show considerable intelligence in other subjects. Their condemnation as illiterates causes much dismay to the children concerned, their parents and their teachers, and also leads to the loss of great potential to the nation.  Conference therefore urges the Minister of Education and Science:

(a)
to recognise the language learning disability commonly known as dyslexia.

(b) to establish a simple and straightforward assessment procedure for all children who fail to learn to read, write or spell in their first years at school.

(c) to provide funds for training of specialist teachers in the field of specific learning disabilities; and for the teaching of learning disabled children, individually or in small groups within their own schools or in special local units.

(d) to require that these funds are used by local educational authorities in the specific area of teaching and not merged into funds already available or for general remedial teaching, and

(e) to provide these funds in addition and without prejudice to money available to general remedial teaching or for specialist teaching of children with other kinds of handicap,

APPENDIX 4

FUNCTIONS OF THE ADULT LITERACY RESOURCE AGENCY

The Agency will administer the grants made to the Institute by the Education Departments for combating adult illiteracy in England, Wales and Scotland.  It will be accountable to the Council of the Institute, which will itself be accountable to the Education Departments for its use of public funds, and will help local education authorities, responsible bodies and voluntary agencies by:

(a)
providing audio visual and other technological aids, including video tape recorders, initially for use with the B.B.C.’s Adult Literacy Project;

(b)
providing teaching materials, much of which may need to be prepared or commissioned by the Agency;

(c)
arranging crash programmes of training for adult literacy tutors and for the trainers of tutors;

(d)
assisting voluntary organisations prepared to make premises available for adult literacy tuition with minor capital expenditure for necessary improvement;

(e)
making such other provision (including such action-research and experimental programmes as can be contemplated within the year) subject to the approval of the Education Departments, which the Agency may consider desirable.

The Agency will also be expected to:

(a)
establish relations with local education authorities, responsible bodies and voluntary bodies; invite them to apply for help; encourage them to provide adult literacy tuition; and offer advice an the development of such provision;

(b)
co-operate with other bodies working in the field of adult literacy, including the Education Departments and H.M.I.;

(c)
comply with the procedures for financial control set out in paragraph 9 below;

(d) report to the Education Departments at the completion of the project on the progress made and the implications for the future;

(e) advise the Education Departments on matters relating to adult literacy, including  subjects on which it might be appropriate to undertake research and development.
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Sturry

Canterbury
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� “It isn’t what we do, it’s the way we do it”: Stephen P. Portlock.  From an unpublished essay prepared for the Rathbone Reading Clubs training manual, 1977.


� See Appendix 2 for details of clubs now operating.


� Hansard : Written replies (Shirley Williams) Vol.936, No. 150, 26th October 1977, pp 818 – 819.


� Squibb P.C.: “Notes towards the Analysis of the Social Construction of the “Less Able” or “Backward Child”, Journal of Further and Higher Education, Vol. 1 No. 3, 1977.


� Ibid.


� Plowden Report, 1967, p.54


� Composite notions for T.U. C., Conference, 1978 (see Appendix).





� Mrs. Malnik - Supervising Tutor at Lordship Lane, also ex-Philippa Fawcett College.


� In the middle of my conversation with Mrs, Probert-Lewis I saw this in action with a mentally handicapped student eager to talk to her and to find out who I was and what I was doing.
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